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CHAPTER I
INTRDDUCTION" N

Orie of the rajor concerns of American educaéipn iu4recent years is an area
known as Black Studies. Inuestigation in this area indicates, generally, that the
prirary obje tive of such programs is to inform students of the historical and cul-
tural role olayed by Afro-Americans in the develoonenu of America. The intent is
that the information presented will aid in limiting stereotypes and reducing undesir-
able prejudices and attifudes. To achieve £his objective many denands by students and
“educators have been made on the schools to institute Black Studies programs However,
the oroolems surrounding the formulation and implementation of an effective Black
Studies nrov"am to meet the needs of all students in a complex and changing society
f;;have naver teen more profound. Thus far, research studies offer little evidence
. concerning the effects of the Black Sbidies'6Urriculum upon college students.

¥inile it is difficult to assess the worth of much ‘that is proposed for im-
proving the school uurriculum it is essential that curriculum specialists evaluate
trends of program changes in order €0 understand their educational value. It is

=

only through these understendlngs that effective evaluative methods may direct the

El

ultipate inprovement of the school curriculum. .

* Background of the Problem

The problems involved in studies about minority cultures are not new. For
clarification the writer finds it necessary to trace Qhe naJop foundations leading
to what is known today as "Black Studies". This information is vital to the study
and necessary for, ‘the reader to understand that the systematic study of Afro-

American culture is not '"new", but has only recently been introduced into the general

" curriculum on a system-wide basis
In 1915, Carter G. Woodson established the Association for the Study of

Negro Life and History. This organization has provided the major impetus for the
"study of Afro-American history.and culture. The interest was further continued
through the twentieS‘duriné an. era known as the "Negro Renaissanceﬁ. This era was
’characterized by a growing awareness and concern for the life style and cultural pur-
sults of Negro Americans. Consequently, some of the imgetus from this period cdntin—
usd during the 1930's. However, it was not until the United Nations was established

1 s

10




in 1945, that brvad ggtional and international interest was expressed about‘ﬁﬁnority
culturesf Thus, it was the primary focus of the-United Nations to pronote mutual and
culfural understanding amongst all people. To support this aim the United Nations
developed a bfanch called the United Nations Educational, Sc1ent1f1c, and Cultural
Organlzat;on ‘(UNESCQ), whose purpose was to collect naterlals.concernlng problems~of
race; to give wide diffusion to the information collected; and to prepare an educa-
tional campaign based on the gathered data. UNESCO also seeks to enhance human under-

isténding through multi-cultural materials by encouraging the writing of impartial

history books (Gyorgy and Gibbs, 1962). ’
Desoite the early efforts toward the understandlng of other.cultures few
school systems 1n1t1ated prograns involv1ng the historical and cultural achlevenents

’of minorltles The New York school system took the leadership in. the late llftleo -
and incorporated multi-cultural materials in their curriculum. With this as a model

and with some influence from the Supreme Court decision (195u> other districts diver—
s1l1ed their orograms by 1ncorporat1ng ethnic materials. , However, it was not untll

" the early slxtles following student sit-ins, riots, denonstratlons and other protests

that schools throughout the nation began to take seriously the thought of studles pri-
marily devoted to Afro—Amerlcanihlstory and culture. . Thus, it appears that the rise
of ﬂBleck Power" and student cries for "pelévant curriculum” provided the final stage
for what is currently known as '"Black Studies". Demands by university students for
Black Studies programs further increased after the death of Dr. Martin Luther King,
Jr. in April, 1968. Since that time Black Studies have generally become an estab-
1ished part of.the school curriculum. ‘ A

Research suggests that the naJor objective for Black Studies 1s to prov1de
students with adequate 1nformatlon about the scope and depth of the Afro—Amerlcan

. contribution to society. Robbins (1970) reports that a

'h1storical blackout' concerning the Negro in the United
States has' prevented most Americans---whether---white or black-—-
from knowing much, "if anything at all, of the many and oftimes
fundamental contrlbutlons made in America S development by

persons of color' .

Thus, it is thought that exposure to the Black Studies curriculum will help in the
reduction of "myths" and "stereotypes" of Negro Americans. According to Georgeoff
(1970) ". . . knowledge should be used as a tool in the transmission of our cultural

. heritage to weed out yndesirable prejudices and attitudes for the formation of a

v




nated as AAKI (Part II).

The effects of knowledge about Black -
It is a

better society fur the future generation.”
Americens and its relation to Black Studies has been scarcely researched.
fertile grouna:for ingeiry. .

>

. . Statenent of the Eroblem .

N -
LS

Vany Amerlcans are nembers of mlnorlty cultures and do not partlclpate in

the general "wnlte middle-class culture" which is common to the schoels. NegrQ
Amerlcans and other minority groups have a li’e style that tends to separate them
from tre majority of Americans.
have various experiences, habits, and values which the schools have neglected (Hyman
thS). Consequently, . during the early s1xt1es feWw programs of inqulry concerning Black
Studies existed at predominantly white colléges. In recent years Black Studies have
been 1mplement d in these colleges and universities across the natlon Since the aim °
of Blacc Studies is to prov1de students with adequate informatlon about Afro-American
history and culture, it seemS to Iollow that, evaluative measures.shOuld be made to
determine if such goals are being attained. However, the current status of Black
Studies is‘not clear since few, 1f any., evaluative-studies have been attempted to
assess their relative effectlveness
’ ’ To date, few studies conceming the Black Studies curriqulum'and its rela-
tionship to student familiarity with Afro-American hlstory and culture have been made.
Therefore, it is the purpose of this study to develop and utilize an assessment ¢
neasure to provide a descrlptlon of student knowledge of Afro-American history and
culture in relation to Black Studies. ' The Droblem of this study is to deternine the
f”ect Black Studies has upon student Anowledge of Afro-Americans and thelr contribu-

tlons to the American cultural and social system.

.

=

Llnutatlons of the Study

-

] There are several uncontrolled variables which place. limitations upon this
study. One is the dependent varlable an instrument designed by the researcher to

" determine student familiarity #with Afro-American history and culture. The instrument

entitled The Afro-American Knowledge Inventory includes both verbal and~visual,pfo—
cedures and Willrheneafter be referred to as AAKI. When reference is made to the ver-
bal portion the designation AAKI (Part I) will be used. The visual portion is desig-
The development and validation of this instrument is

o

3

Members, from these cultures with differing life styles
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728 Irzossitle o collect the data without the use of the test instrument; there-
fire, thls varizble laces connrll. The extent of its effect on the resuiis is wimom.
a <hird liritation of the study is the use of the post-test cnly design. It
£&r Lo zryued that the use of this desisn limits peneralizations from the results.
LTt The zme;t-sz is desirable there are ccnditions under which this may prove

icn to "ew' subject matter (Hiliway, 1969). Tne
thie pre-test has no useful research fincticn and may, in faet, in-

2y xR ~ o e 3 3
“IELSSLbez Bues &° the introduct
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trduze = osurons pclentizl source of bias. Since many subjects select Black Studies

b

Ly sizlze, It 15 likely to have unstable effects on the post-test results. The post-
T dwslly Swens esceciélly appropriate vwhen utilizing unique instrwnents.in wnich
pat oD the pheromenz measured 1S the respeonse to the new material (Fox, 1969)

ancther limitaticn involves the population to which the AAKI was admin®stered
znd fror which the data was gathered. The sanple was limited £o ninety-two under-
grzduase students enrolled at Western Illinois University, Macomb, Illinois. A Jelib-
erate colectisn was made in the case of Black Studies classes ; therefore, the zample
Zo 2lrlved. It may be argued that this £5 2 sampling bias and limits randomization.
To 2ompenszte for this error a deliberate sampling was also made in the case of
Trail=loral Tursizulum classes. All subjects were selected from classes serving to
Listeriezd and socizl foundations requirements of the basic currizulum.
E«ln cuudent 13 required to take ccurses in this arez at some time during his  der-

L

At .

Eragazte rarser,  In effect, 1t I5:7elt that randomization is achieved throwh student
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Tre Sublests wers pluced in two groips, the Black Studies Growp znd the
“wedtefoval Turpiaaium Group.  TWe classes were randomly selected from both Bluee
Seuater =g Tradicicral ocurse fferires from the zvailable pepulation. A selecrion

(S e meerdores s made fyom the Blaek Studies classes and forty-two students

R A N - - ‘-

crame zeles-23 Ppom the Traditicnal Curriculum classes. All students had the coption

' oe e T o s A

<+ selsa- sre elasses designated for this study; therefore, the sample is assumed
<3 t= randorized and representat ive of its corresponding perulation.
3ex, rzce, and are Are cther varizbles to be considered. The intervening
eemterles of sex end race were accowmnted for, in part, by reporting the data in
sanmowne ez<epories. The age factor tends to be relatively comparable according to
rewn, cumparsacns. The mean ages for each of The two groups are 19.25 years for the
Zlzziz Studles Group and 19. 49 years for the Traditional Curriculum Sroup. Tre mean
aie for the wotal sampling is 19.37 years.
r.sther variable of considerable importance to this study is the gereral
meaden» 2blliity of the subjects in both groups. Tt}is factor tends to be relatively
zocording to mean conparisons of scores ﬂ‘om the American College Testing
Iz Syarinztion (ACT). A composite score on the ACT test includes English,
ratrerasics, soccial science, and natural science. The mean composite score for all
subjesss used in this study, as measured by the ACT test was found to be 21.28, with
2 rezn o4 Z1.26 for those subjects in the Black Studies Curriculum Group, and a mean
of 21.23 for those subjects in the Traditional Curriculum Group. Mean scores from
“he zo:izl science portion of the ACT test were also conpared. The mean score for
z1] sub;ects, zs measured by the ACT test, was found to be 21.12 with a mean of 21.11
for those subjects in the Traditicnal Curriculum Group, and a mean of 21.13 for those
erts in the Black Studies Curriculum Group. -
= subjects' information envircnment is also an important vamable. To
scrzpenzate for this veriable to some degree, the information and materials selected

feov r.lusicn in the test instrurent were derived from a variety of sources access-
ible <o varied pcpulations. )

In an attenpt to minimize test administrator bias the measures used in the
- were zdministered to both groups at the same time. The subjects vere randomly
seated in a2 large lecture hall. It was administered by two male researchers, one

tizer and ore white. Both were involved in administering all measures used in the
shudy. Zublects were allowed twenty-five minutes to complete AAKI (Part I). ABRKI
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Tre zvailable literature cn Elack Studies provides adequate sixrort of the
re2d IIr irorezsed research in this arez. The paucity of specific research zbcut
tudent fariliarity with aAfre-American nistory and culture is further eviderce of

- -

suppire ror this investipation. Although Black Studies now seems an established
part -7 the reneral education system 1o datz has been generated that determines the
CGepree of now Tamiliar coliepe students are with Afro-Americans and their achieve—
ments.

72 urpose of this study is threefold: to develop an instrument to mea-
sure student ncwledge of Afro-Americans and their contributions; to use the measure
to ascertain vwhat effect Black Studies has upon student knowledge of Afro-Americans;
zrd to provide 2 description Of student attitudes toward Black Studies. Therefore,
the results shcwld contribute signifizanily to those aspects of education concermed
dirzetly with <he promction of mubtual undeéstanding and respect for all facets of
sceiety.

Farther, as a curriculum evaluation study the hope is that the investipe-
ticr. will direct researchers, curriculum specialists, teachers, and administrators
toward more effective ways of implementing and revising Black Studies programs. If
the results of this study will generate z valid, reliable instrument, it is believed
that the educaticnal implications will gp teyond effective implementaticn of Black
Studies. It might provide, hopefully, 2 medel for evaluational procedures of the
Elack £tudies curriculum. The study also has the potential to clarify the current
status of student familiarity with Afro-Arerican culture. Thus, it nay establish a

"frame of reference" for future programs. -

. Definition of Terms

Tne unclear nature and controversy over such terms as Afro-American, Hegro
American, and Black American needs clarification for this study. Collectively the
terms refer to menkers of one of the oldest and largest minority groups in America
with its ropulztion repx*-oentin;r 2 lineape from African ancestry. All menbers be-

long to wne main ethnological group of the human race, known as Negro. The terms
6
Q
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CHAPTER I1 . -
- REVIEW OF LITERATURE

Much of the literature indicates that Black Studies programs are to provide
students with materials about the various contributions of Afro-Americans. However,
there is little evidence from presearch studies that report the effect of such programs.
Although few evaluative studies have been made there 1is much written on the general
“topic of Black Studies as a specific problem curriculum area. From the available
literature, Black Studies 1s reviewed in its relation to the various elements of
cwricul:m: rationale, cbjectives, materials, content, methods of implesentation,
and svaluation. Information conceming student attitude toward Black Studies and
wallab;eummm:em@wtmmwmtm:sbwmmm
cucsed. Some of the research selected has indirect bearing on the present study, but-

18 included as it presents a meaningful context to which findings from this stuly say .

be referred.

Ratjonale as Related to Black Studies

The irplementation of any school curriculum is generally based upon some
established raticnale. Wuhile Black Studies has been prompted by student demands, it
is strongly supported by many interested educators. A survey of the literature sug-
wtstlatttemtianlerormackStmstemstormwmmecatmlidea
Durham (1970) states this idea explicitly:

.In order for American history to be accuxrate, it must present an

inclusive record of the deeds and achievements of all peoples.

in the past, there has been an unfortunate and 1ll-advised ten-

dency to exclude substantial portions of the history of the Negro .
in America from the record of national experience. This omission

is not only unjustifiahle frdm the standpoint of historical

scholarship, but it has allowed generations of Americans to grow

up with a distorted view of our nation's develomtmdﬂnpaxt

Negroes have played in it.

Durham has much support from other writers in the field: Wright (1970); Hurt {1968);
. Lee (1971); Proctor (1971); and others. -

Betune (1969) maintains that a.clear rationale for Black Studies must be
provided for two major reasons: to enlighten the majority of Americans, black and
white; and to Insist that educational institutions be held responsible for transmit-
ting the complete history and culture of this pluralistic society. He further states

8
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chas "The Afro-american experience needs no rmore Justification for study than the

" simplest onpe: It is z study of man.”

. Soweil {1969) and Bryce-LaPorte (1970) report that the study of Afro-
Arerican history and culture can make an important contribution to the understarding
of iry. Bryce-iaPorte further supports Black Studies on the basis that mutual
respect for afro-imericans rust come through increased imowledge of their contribu-
ticn to American culture. However, Devlin (1970) remarks-that the rewriting of
American history to give the Negro his rightful place is overdue, but ". . . we have
to wWalch out that we don't get into a2 sort of ethnic race to see who has done the
most for Arerica.” ‘

Tvus, i- appears that the mjor rationale for Black Studies is the inclu-

si&cftheﬁﬁo—krﬂcanexperianeasava]idmﬂhﬁemlmrbotthstoﬂof

the United St ~os in order to correct the historic omissions and to diminish stereo-

-types.

Qujectives as Related to Black Studies

The objectives of any program of educational significance are of central

z*z.z-.r;:e especially when an attempt is made to measure its effect upon students.

Thus, the Zouls of Black Studies are particularly inmportant to this study as its
premise is based upon the scarcity of research dealing with the results of student
exposure to the Black Studies Curriculum.

Ryan (1970) and Blassingame (1970) both observed that most Black Studies
,smg‘ass need z clarification of their objectives. Blassingame further reports that
the first nm"laa encountered when surveying Black Studies programs around the coun-
try- is *he controversey and confusion over cbjectives. While interviewing college '
officiais he found that many programs were established with little thought given to
long range goals and most had conceded to student protests to inplerent such pro-

Consequently, specific objectives are as diverse as there are programs. A _

directory corpiled by Evans (1969) reporting on Black Studies in the State of
Iilinocis clearly tllustrates this diversity. As polar exanples, the objectives of
the Black Studies program at Western I1linois University, Macomb, Illinois, are sum-

. marized as follows:

1. Tr demolish the fallzcies, myths and distortions pertaining to the
‘ tory, cculture and 1ife styles of Black Americans.
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- ooreronnize wnd llwdnate the contributions of Black peorle t.
" w oalperizlly to the American heriteps.

2T ee” T T ny et

ooy d [ S,
Sl JAVAAAZEHILIY ENA LS

3. 70 nvestipstiin, explere und define the Black Experience.

Eowever, by zimpariscn the Blaex Studies Propranm at Nertheasterm Illincis State
Cellepe, Chicagc, Iilincis, offers in irts (gjectives a departure from the penerzl
acagemic Iramewori ser iy at Westerm Iflinols University and focuses upon the
Frodlems of <he Inmer-city. The cbjectives of the program at Northeasterm

-2 - ] - <, -
Ii2incis Scate College zre as follows:

. T Tit its rescurces to the total community problem.

<. To liberate its commmnity in mind and then in concrete experiences.

Z. o tcuch base with all disadvantaéed groups in the city.

«, To serve 2s an invaluable rescurce and natural base as a multi-
ethnic university complex.

It Is aprarent from the two exarples mentioned that the objectives for irdividial
Blzck Studies programs widely vary frem program to program and are adapted to
lscal needs.

Despite the variations in cbjectives z thorough investigation of the
literature indicaves that there seem to be three consistent reasons for creating
Bizzk Studies rroprams. They are: (1) to offer Negro and white students = more
balanced picture of Afro-American history and culture (Georgeoff, 1967), (Kotbins,
1970), and (Harris, 1571). Tnis aim attempts to aid in removing crude stereotypes
abcut Black Americans in a2 demucratic society, (2) to improve interracial rela-
ticns (Twmer, 1970), (Walton, 1969). With the provision of adequate materials
and information about Black Americans it is believed that intergroup tensions
among students will be reduced, (3) to improve the ego-identity and self-concept
of black students (Shulman, 1969), (Hare, 1969), and (Fenton, 1970). ‘hus, it is
thought that appropriate models and identification with the contributions made by
Negrc Americans will aid in the self-esteem of black students.

Limited research findings in regard to these objectives are available.

A study by %ecrgeoff (19€7) indicates that ordinarily study about the Negro does
not have z detrimental effect up. pupil relationships in a classroom. The in-
vestiration found that the effects tended to improve intra-classroom, interracial
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relzmfonshivs, It was alsc ecnpladed from the ztudy that tne rature of the cur-

- », - - L. % - " R v > L
pfate ran Zetwaily nelp to raise The self-coneert of both Negro arid white

A - PR B - e N _ - - 2. L r f..a -
LT tdrer <o mbout The Swme eXnens.  according to Shulmen {26€3), the inelusion cf

mulni—sthnls texttocks inthe Detmit, ¥ichifan school system tended to raise

“rm self-comeers of low sceio-eecnomic Dlack children consistently higher than

* mm T whelr white classmatses. :icwever, more inquiry is needed to better clar-

sativaress of Flack Studies in relation to its projected goals. B}
although three rajor ctisetives for Black Studies are cited in the re-

i, There Seers To e a concensus of cpinion among educators tnat the singie

st lmpormars sbiective is to provide students with an adequate portrayal cf the

rcle of ne legro in American history and culture (Cuban, 1970).

. Caewisudin Yaserials as Related to Bluck Studies

The irmplementation of Black Studies in colleges and universities nas in-
sressed <he need for resource materials. In fact, Detroit public schools had to
I-velop 43 own supclementary text in order to teach a wnit in Afro-American his-
~or 1 1947, Similarly, New York, Washington, D. C., and Columbus, Ohio, had
<ne same problem. A textbook evaluation study by the Michigan State Education
[=Lammens shows that the vast majority of school history texts ignore tne contri-
taslons of Black Americans and are historically inaccurate (McEachern, 1968). As
5 reslt of such findings increased pressure hus been placed on the publishing
infustry To produce new 2thnic texts and adequate supplementary sources (Time,

“zny publiishers have responded with a mass of new materials. Books are

rot the only helpful sources. Scme are audio-visual materials. For example; a
three vesl 16 mm £ilm series entitled "History of the Negro in America" (McGraw-
H111) ecvers a 300 year spah of American History. Filmstrips, records, and calen-
gars have 2lso proven to be excellent materials (Hurt, 1969). Video-tapes, multi~

media £its, slides, charts, documentaries, and other- materials are now an estab-
lished rart of curriculum sources for Black Studies. Banfield (1969) coments
that M. . . peny publishers are ncw preparing attractive volumes of fiction, liter-
tare, porsry, and folktales. . . ," but, ". . . many are still skirting the issues
rezed by slavery, the civil war, snd the Reconstruction Period. Some textbooks
f2il %o mive an norect account of the Afro-American when he came to this country.”

-
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However, Millender (1967) maintains that the materials are sufficlent encugh to L
provide Black Studies with sources for their programs. }

Schoois that want- to avoid starting new programs always rely on the old -
excuse that there are o materials available, comments Blackbum (1970). He
states that with the advent of Black Studies this excuse has never been less de-
fensitle than it is today. Blackbum maintains tHat Tive years ago it was much
different, but today there are a wide variety of materials to pick from. Thus, it
appears that presently materials of ethnic content are readily available and ade-
quate for students enrolled in Black Studies programs. .

Accordingly, the Education U.S.A. Special Report shows that most school
officials feel that the development of classroom materials by school districts is
no longer necessary. In fact, most say that it would be a waste of time now be-
cause commercial materials and textbooks have improved greatly in recent years and
schools can draw from the immense amount of materials already developed.

Curriculum Content as Related to Black Studies

' Many educators feel that to compensate for years of neglect, especially -
at the college level, Black Studies should consist of separate courses (Black
Studies in Schocls, 1970). Therefore, most Black Studies programs on college cam-
puses are composed of singular courses related to some aspect of Afro-American
culture such as history, music, art of other endeavors (Edwards, 1970). The survey
by Evans (1969) offers an indication of the range of courses available to Black
Studies programs in the state of Illinois. For a sample listing of Black Studies
courses see Appendix F. .

. A comparative view of three Black Studies curricula (Federal City College;
State University of New York at Albany; and San Jose State College) by Edwards
(1970) shows how the three programs differ in their conceptual frameworks. These
programs range from the relatively complex offering at Federal City College in - .
Washington, D. C., to the comparatively simple and straightforward course at San
Jose State College in California. Under proper direction and control, any of the
programs can be revised to meet individual campus situations.

. Other facets of the content of Black Studies included within its curricu-
lar framework are: seminars; art festivals; workshops; guest lecturers; and other
experiences (New York Times, December, 1970). According to Cruse (1969) tradition-
ally the content of the school curriculum has been the cultural particularism of

-
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. the white middie-class. Therefore, the content of Black Studies is black particul-

arism. This particularism includes the historical, soclal, cultural, and the
econcriic plizht of the American Negrc.

Program Irplementation as Related to Black Studies

Two distinct methods of inplementing Black Studies are identifiable in
the literature. Both Cruse (1969) and Blassingame (1970) describe the two methods
as being the "radical” or "separatist” method advocating an all-black ideology

th separate courses, all-black students and all-black instructors, and the other
method as being a "slow and reformist” type which attempts to integrate the pres-
ence of Afro-Americans as an. incorporate part of the fmerican experience. There
seems to be strong argiments for both sides. However, Lee (1970) reports that
most black students have a prevailing preference toward an exclusionary program,
while Wilicins (1969) states that the separatists are only a highly vocal minority.
Prederick (1969) and Blackburn (1970) envision the separatist method as painful but
necassary for change. In support of the fm;egratimist or gradual approach, Cuban
(1967) and Hurt (1968) both conclude that an integrated approach is best. A 1969
report by Cruse maintains that before there is either rapid or slow change the
quality, the thrust, and the approach of any Black Studies program must be deter-
mined first. No evaluative studles are available that indicate which approach is
more effective.

Government agencies have warmed colleges of violating the Civil Rights
Act 09 1964 in encouraging separateness by isolating the Black Studies program.
Antioch College desegregated its Black Studies institute after the government
threatened to cut off funds to the college (New York Times, December, 1970).

Thus, it appears that the problems encountered when implementing Black Studies
are miltiple. The availability of research in this area of Black Studies remains

crucial.

Curriculum Evaluation as Related to Black Studies

Evaluation is a process which 1nc1udes the gathering of evidence on the
attainment of objectives and forming a judgement on the basis of the evidence. It
involves the clarification of objectives and the development of adequate ueasures
for obtaining data from students. The use of the: mfomation obtained is
tial in guiding changes in curriculum or teaching strategies. In relatior to Black
Studies, Kvaraceus early in 1965 had suggested that the programs be imp

13
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immediately, with researchers developing evaluative tools to provide insights and
point out new directions. )
. According tc the available literature the evaluation process in Black

Studies programs is scarce. In general, educators appear to be reluctant toward
assessing Black Studies programs. Black Studies in Schools (1970) reports that few
schocls have developed formal guidelines or evaluation procedures. The survey sﬁg-
gests that most programs are "too new" to be termed a success or failure.
Blassingame (1970) supports this view by commenting that . . . this is still seed
time" for Black Studies and evaluation is premture at this point. Brown (1970)
maintains that the real effect of Black Studies can only be measured by student per-
formance, but reports that it is too soon to apply that test. On the other hand,
Harding (1970) predicts that most of the programs will fail for no other reason than
the lack of commitment.

Actual empirical studies dealing with the effects of Black Studies cur-
ricular mterials upon students are limited. 2Ziller (1968) and Scheiner (1967)
reported similar findings of no significant differences in regard to the self-esteem -
of Hegro and whilte students after exposure to materials about Black Americans. A
paraliel study by Shulman (1968) differed by showing the self-concept of Negro
youngsters from the lower socio-economic level to be consistently higher than their
white classmates. The results of a doctoral study by Roth (1969) testing for the
effects of Blaci Studies on white and Negro fifth grade students indicated that
Black Studies programs primarily aimed at presenting materials for knowledge pur-
poses are effective for white and black students in integrated schools and black
students in segregated schools. None of the studies sought to determine the scope
of student knowledge in this field.

A study by Georgeoff (1967) entitled Race as a Factor in Knowledge About
Negro History and Culture sought to ascertain the extent to which the Negro child's
information about his race differs from that of a white child's lnowledge about
Negro Americans. He hypothesized that a difference exists and that it favors the
Negro child. A total of 778 children were inwolved in the study. None had parti-
cipated in formal studies related to black history and culture, but some children
- had been exvosed to the topic incidently. A test was constructed to determine the
pupils’ knowledge of American Negro culture.

The results of the investigation found no difference between white and
black students on the multiple-choice section of the test, but a-difference was
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famd in the identification section. This section included a list of prominent
figures from both races which the children were to identify by race. These find-
trizs tndicate that Negro puplils were better able to identify the race of prominent
Arericans than white pupils.

‘ Ir. cormenting about the results, Georgeoff states that if white students
are not leamning this information informally then researchers must investigate this
area. Ruo=herrcre, if the ‘education of white and Negro children is to proceed from
"eve they are", then the students' background of previous experiences, factual
wowledge, and understanding are tc be taken into account when the school curriculum
is plamned.

Nore of the studies reviewed actually sought to determine the .xtent that
Elack Studies programs enlighten students about Afro-Americans and their culture,
I¢ appears that studlies focusing directly on the present problem are lacking.

Student Attitudes Related to Black Studies
A prolific amount of literature has been published conceming student
attirudes toward members of different races. However, it is not the intent of this
study to pursue this matter, but seeks specifically to determine what student
attirudes ave toward Black Studies. In a report by Atkin (1966), it is suggested
tha curriculum innovations engender positive and negative outcomes with respect
, tc attirudes. Thus, it seems important to identify student attitudes toward Black

TR T S
"M‘E.‘_‘.

* Some related studies have been conducted. A 1938 study by Remmer indica-
tedfthat the use of social stirulus materials could produce significant changes in
tné attitudes of youth toward various social issues. The study enphasized that

sattitudes frequently wavered yot become stabillzed somewhere between the original
attitude and the extreme shift. Farber (1970) comments that most students seem
satisfied, If not elated with the courses in Black Studies. However, some white

‘students feel they have been made uncomfortable in Black Studies classes and some
black students feel the programs are too seldom an instrument of "blacie liberation".

The need to identify undesirable and desirable attitudes in a curriculum
is erucial. For example, if students enrolled in the Black Studies programs are
rore kncwledgeable about Black Americans than other students, theri what is the re-
lationship between this knéwledge and attitudes toward Black Studies? It is reason-
able “o assume that students enrclled in Black Studies have developed a positive

Rl
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attitude toward the subject. However, it carmot be assumed that students not en-

rolled in Black Studies classes have unfavorable attitudes and will perform poorly
on the evaluative measures.

Instruments Developed in Relation to Black Studies

. Although few specific evaluative instruments have been developed concem-
ing the Black Studies curriculum, there are some general measures available.
Poulos (1969) devised an instrument to determine parental attitudes toward pictures
of Afro-American personalities and events. . Utilizing projective devices, each
picture is flashed upon the screen in’ sequence. Respondents are asked to designate
each picture as "favorable" or "unfavorable”. Georgeoff (1967) deveioped the Gary
Achievement Test on American Negro History and Culture to determine the effect of
¢:1.::':-.1.<:u.1u=awongradeschoo1 duldrenininteg-atedclasm One section of the
instrument is nultiple-choice with five possible alternatives. Another section
includes a list of fambus Americans (black and white) which respondents are asked
to 1dentify by race. '
g Adrian Dove (1969), arguing that U.S. employment and I1.Q. tests reflect
the culture of white middle-class America, constructed the Dove Counterbalance
‘General Intelligence Test popularly known as the Soul Folks Chitlin Test, which is
cast with a ghetto rather t;han a middle-class bias. Dowe states that scores are
not as important as the awaremess generated from the idea of "cultural deprivation”.
The entine test consists only of ten multiple-choice questions.

Despite the similarities that exist between the instruments cited in the
review and the measure (AAKI) used in this study there are several basic differ-
ences. For exanple, the measure by Poulos also makes use of slides_of Afro-
American personalities but assumes that the personalities are "familiar" to the
. sampling population. The instrument used in this investigation does not make this
_assumption, but -attempts to determine just how "familiar" these persons are to the
sample under study. The measure by Dove is-stmilar in kind and determines, to
some degree, how aware persons are of Black America. However, it 1s too limited
in scope and range to provétde an adequate picture of a subject's lmoyle_dge of
Afro-American history and culture. i

The instrument developed ;' Georgeoff is most comparable to the measure -
used in this study. Both instru-:nts.are designed to test for knowledge of Afro-
American history and culture. They both consist of multiple-choice guestions with
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five alternative answers. Georgeoff's test includes 50 such questions, whereas
AAKI (Part I) has 100 questions. Although the content is similar, one of the najor
differences s the target popwlation. The test by Georgeoff is geared toward grade,
schocl pupils and AAKI is projected toward high school ard college groups. Another
aspect of difference is the second part of both tests. The Gary- Achievement Test
on American Negro History-and Culture.by Georgeoff 1lists famous Americans (black
and white) for the subjects to determine their ethnic classif‘icatim, whereas AAKI
(Part II) mclt;des 100 slides of various black personalities for sxbjects to
ida’atﬁ}'. ‘

“he review of the measures mentioned above indicates that none are con—
cermed with both verbal and visual information as it relates to lmowledge of Afro-
American history and culture. Only one measure, the instrument designed by '
Gear@off, seemed concerned with how lmowledgeable sttnents are in this area.

Thus, it is hoped that the measure developed for this study, utilizing both verbal
ard visual stimil, will provide some scope to the instruments currently availaple.

Summary of Related Literature . -

On the basis of thé literature, it seems that Black Studies is an impor-
tant factor in the college and wuniversity cwrriculum. While there is considerable
agreement among educators conderning the rationale and general objective of Black
‘Studies, areas such as methods of implementation remain controversial. The con—
cern with theoretical foundations far exceed any knowledge gained from enpirical
studies. ' )
' The literature revealed the diversity in program structures, along with
course content and the availability of suitable materials fpr use in the programs.
With the exception of one instrument, the Gary Achievement Test on American Negro
History and Culture, none were specifically suitable. to yield adequate data to
determine sbudent knowledge of Afro-American history and culture. Thus, the -
development of The Afro-American Knowledge Inventory for tjig study seems neces-
sary. Information related to student attitudes was both limited and inconclusive.
None of the findings indicated the relationship between the amoungof factual
inowledge a Student possesses about black culture and his attitudé toward Black

Studies. N

The studies reviewed tend to suggest that the rationale for Black Studies '
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is based upon the denial of Afro-American achievement. Therefore, the major objec-
tive is to provide students with this informaticn. The studies reviewed revealed

informgtion that determines how ruch "correcting® of this denial (if any) has
been done by introducing Black Studies into the curriculum. Consequently, it seems
obvious that further research in this area is justifiable.

The reluctance of educators to te the effects of Black Studies is
particularly evident. ihile most educato believed it "too soon"™ to evaluate,
the qaestim of evaluation remains maxmred The investigator believes that the
mclear and controversial nature of Black Studies necessitates and should there-
fane, facil.tate evaluation.
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DESIGN OF THE STWDY
Popuiation and Saspie

The population in this investigation consists of 36 male and 56 female
students from the undergraduate students enrolled at Western Illinois University,
Macorb, I1linois, during the Fall Quarter, 1971. The subjects were selected from
those classes designed to fulfill the Historical and Social Foundations of the
students! basic curriculum. Since all students are required to select courses in
this area some time during their undergraduste career, the sample is assumed to
be randomized and representative of the corresponding population. In all, ninety-
two subjects were used and are categorized by etimic group, sex, and curriculum
‘ tipe. The sub-growp categories are presented in Tabie 1.

TABLE 1
POPULATION DESCRIPTION

No. of Ethnic

Tode subjects Sex growp Curriculum Type
-0 13 Male Black Black Studies
62 21 Femle Black Black Studies
03 7 Male White Black Studies
0 9 Female  white Black Studies
05 16 . Male White Traditional
06 -2 Female white Traditional

[PE———

, There are forty-two subjects in the Traditional Curriculum Group and
rifty subjects in the Black Studies Curriculum Group. The mean age for each of
the two groups 1s 19.49 years for the Traditiopal Curriculum Oroup and 19.25
years for the Black Studies Curriculum Group, resulting in a mean age of 19.37
years for the total sample. When grouped by sex, there are 56 females and 36
males. A division by ethnic group establishes that the sample contains 58 white
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subfects and 34 black subjects. Sex according to ethnic group indicates 21 black
females, 35 white females, 13 black males, and 23 white males.

The general academic ability of both groups was found to be relatively
“mkmmmmﬁmamﬁemxxmmm
College Testing Program Examination (ACT). The mean composite score (English,
Math, Social Science, and Natuwral Science) for all subjects, as measured by the
ACT test was found to be 21.28, with a mean score of 21.26 for those subjects in
terlackStudiesCtMcu.mm aﬂamoraamrﬂmeabjectsmm
Traditional Curriculum Group. m@mmmmm&mmxm
ACT test were also compared. The mean score for all subjects was found to be
21.12 with a mean of 21.11 for those subjects in the Traditional Curriculum Group,
and a mean of 21.13 for those subjects in the Black Studies Curriculum Group. -
Since the mean scores were similar between groups, it is assumed that the groups
:a‘mmmtheacadeﬂcabmtyvaﬂable.

Instrumentation

. Three instruments were utilized to evaluate the effects of the Black
Studies program. Simeeva.luativeuea}smesinﬂusammhddm, it was
necessary to develop two test instruments and modify an existing measure for the
investigation. The Afro-American Knowledge -Inventory was developed in two parts.
Part I was used to determine student knowledge of factual data about Black Americans,
whereas Part I1 was used to determine student ability to identify specific Afro-
American personalities. A modified form of the Semantic Differential (Osgood,
1957) was adapted to provide a description of student attitude toward Black
Studies. A General Information Questionnaire was also developed for the investi-
gation to provide general information about each subject. Included in the gues~
tiomnaire is an attitude scale which was used to provide a description of student
attitude toward Black Studies. .

The Semantic Differential: This instrument developed by Osgood, Suci,
and Tarnenbaum (1957) was modified and used to assess ,tudent attitude toward
Black Studies. Osgood's instrument has increasingly become an appropriate measure
of attitude (Brinton, 1971). It has demonstrated its utility and correlates
highly with a similar measure developed by the psychologist L. L. Thurstone (1928).
A modified form of the Instrument was ccnstructed by the investigator for this
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study and administered to all subjects. It was designed with the stimulus concept
"Black Studies™ followed by a set of polar adjectives placed at opposite ends of a
five polint scale. Subjects were asied to rank order Black Studies on a five point
scale using the 1ist of adjective pairs. The bipolar adjectives used were the

foliowing:

L1

god - bad
academic - non-academic ™

nice - awful N

. interesting - boring N

positive - negative . L
desirable - undesirable - "’\\
relevant -  irrelegpt )
pleasant - unpleasant .

’mtegmtionist -  separatist

$

FIGUFE 1. BIPOLAR ADJECTIVE LIST

'In order to prevent a response order bias the adjectives were altémmated
in their polar direction. Accordingly, scores on each item range one to five, °
with high scores representing sore positive attitudes toward Black Studies and low
Scores representing a negative attitude toward Black Studies. The conplete modi-
fied form of the Semantic Differential used for this study mey be found in Appendix
E.

General Information Questionnaire: This instrument containing twenty
items was developed by the investigator and administered to the subjects involved
in the study. The purpose of items one through ten of the questiomaire was used
to determine age, ethnic group, and sex. Questions mmbered eleven through twenty
" were specifically designed to sample the subjects' attitude toward Black Studies.
A five point scale was modeied after the technique developed by R. A. Likert (1932)
in which subjects were asked to "strongly agree, agree, remain neutral, disagree,
or strongly disagree” with a presented statement or question. An exawple of this
technique as rodified for this investigation is: "BLACK STUDIES SHOULD BE FOR
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BLACKS ONLY:"

The statewernts werg polarly alternated to reduce set patterms of subject
response, Scor!x:gfor&cﬁi@eem'xwaetoﬁve. The scoring procedure is
such that a high score is considered a positive attitude toward Black Studies and
a low score is considered a negative attitude toward Black Studies. The complete
questionnaire, including the ten-item attitude scale, can be found in Appendix B.

The Afro-American Knowledge Invertory: This instrument was designed by
the investigator to measure student knowledge of Afro-Aserican history and cul-
tufe. The inventory consists of two-hundred items differentially distributed over
broad areas of infcrmation including acting and dramstics, art, literature,
history, civil rights, and science.

The irsstrumsent, henceforth referred to as AAKI, is developed around two
assmptions. It is first assumed that a subject's knowledge of Afro-American
history and culture can be measured through the use of a random selection of
miitiple-choice 1tanmﬂzctmgvar1asaspectsormackc:ntm The second
uwimmtmuemmmammummmor
mmanmmmmnmmMmaMmmmw
hisatti*tﬂeabouf.madtsmdies . -

] "minventorycmsistsortwoparts Part I contains one-hwundred multiple-
cmieeqmtimsmmemdtobeverbalstmuannmtenedtoasm(m
1); mnalsocmtaimaﬂumedmltiple-dnieeiten,uththemdorstmﬂi
being visual. Itisrererredtoinmesttmasm(?arbﬂ) The instrument is
athed,pmcilampapertestmichtakuanmtoaﬁnister,tumty-tivemn-
utesrorAﬂ(I(PantI)mﬂthirw-ﬂvemusallotedforM(PaxtII) It vas
MbhattMngmuldmdweoutﬂmtmmg,ﬂmpmﬂdhgamaccm
picture of the subject's familiarity with Afro-American htstory and culture. The
instrument was hand scored for this study, but may be readily adapted for use with
standard IBM answer sheets for scoring by machine.

AAKT (Part I): This test section is comprised of twenty-one pages,
eight and one half by eleven inches in size. 'menultpaginclmesthemstm-
ment's title, form number, directions, and a sample 1bem. Pages two through twenty-
one contain the one-hundred multiple-choice items in statement form. The state- .
rents stress factual data related to the historical ard cultural contributions made
by Afro-Americans. The statements when scored are designed to indicate the subject's
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imowled® about these Afro-American contributions. Two sample items from AAKI
{Part I) are presented in Pigure 2.

£i. The "Erpress of the Blues” is generally recognized as:

i. Ethel Water
2. Bessle Smith
3- Lena Horne
‘ Dinah Washington
5 Sarah Vaughn

52. A Ralsin in the Sun was written by: ;

1. Nikid Giovamni )
2. Kathleen Cleaver . .
3. Owendolyn Brooks
. 4. Lorraine Hansberry
- 5. Betty Shabazz

FIGURE 2. SAMPLE ITEMS FOR THE AFRO-AMERICAN
KNOWLEDGE INVENTORY (Part I)

Asl.lustra!:edintheempleslminmmz eachtnsnveposslblc
choices. Subjects are asked to select the item that oomctly coapletes the
statement. For each statement there is only one correct item out of the five pos—
sible cholces. As presented in Figure 2, the correct item that completes statement
muber fifty-one is 2, Bessie Smith. The subjects indicate their choice in each
item by circling the corrvesponding mumeral to the left. For this study all re-
sponses were rarked directly on the test booklet. Each correct response is counted
as ocne point. o

AAKI (Part II): This test section has eleven pages, eight and one-ralf’
by eleven inches. The front page includes the instruent's title, form mmber,
and specific directions to follow. Pa@s two through eleven contain one-hundred
‘tems ten on each page. Each item contains the names of five Afro-American per-
sonalities listed as "a, b, c, d, or e." One-hundred 2 x 2 slides of Afro-American
personalities are projected upon a screen in a specific sequence. Twenty secorxis
1s allowed for response to each slide, after which time another slide is shown.

The subjects are asked to match the personality that is projected on the screen
with a name on the 1ist. A sample of the items from AAKI (Part II) is presented

low in Figure 3.

23

32




1. a. Leroi Jones

b. Rei Ottley .

c. Charles Gordone

d. Ed Bullens - -
e. Don Lee

b. Ella Fitzgerald
c¢. Josephine Baker

e. Pearl Balley

i FIGURE 3. SAMFLE ITEMS FROM THE AFRO-AMERICAN
KNOWLEDGE INVENTORY (PART II)

Only one of the five altermative names is correct. In Figwe 3 for mm-
ber on2 when a slide of Don Lee is shown, the correct choice would be letter "e.
Don Lee.® As in AAKI (Part I) the subjects circled the mmeral to the left of
their choice by mariing directly on the test booklet. Each correct identification -
of the slide is counted as one point. The projection of each slide implies the .
. Question: "Who Is that?" A list of the one-hundred personalities shown in AAKI
(Part II) is included in Appendix I.
An ipportant aspect to mention about the inventory is the current status
of some items in AAKI (Part I). It is evident as time changes and other events
take place that some of the original statements may not be applicable to current
times. For example, when the inventory was developed, Ralph Bunche was Under-
" Secretary of the United Mations, but since that time he has died. Therefore, it
[ 1s apparent that the inventory as it appears in its original form may contain
items that are dated, but were applicable when the subjects were tested. This
particular feature of the inventory is not limiting, since items may be easily
revised to their current status and adapted to a variety of situations.
_ The procedures and re:sources used in developing The Afro-American
Knowledge Inventory are fully dscussed in Appendix A.

Reliability and Validity of Instruments

The Semantic Different:ial reliability reports have been as high as .91
and .93 (Osgood, 1957). A study by Pearson (1971) revealed a .95 reliability,
while Roth (1969) reported a .75 ~.iiability in a study of white student attitude
24 . *
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toward Negroes.
. For this study the Spearman-Brown formila was used in estimting reliabil-
fvw “or both the Semantic Differential and General Questiomnaire Attitude Scale. A

 relfabiiisy coefficient of .833 was attained for the modified form of the Semantic

Differential. The General Questiomaire Attitude Scale ylelded a reliability co-

rointenty of .702. Both instruments seemingly demonstrate confidence as reliable
measures and indicate reasonable face-valldity. . .

Heliabflity for AAKI was estimated from the item response pattern. This

‘technique ‘or estimating reliability has achieved much use in the field of cbjec- .

tive testing. The technique was developed by Kuder and Richardson. -
The procedure uses the individual item response patterns to provide one

of the two sets of data needed to estimate reliability, with performance on the
total instrument used to provide the other set of data. Since AAKI inwolves right
amwmngmspasesthelﬁner—ﬂid'amsmpmcedneseemmstappmpﬂateasit
was designed to deal with the proportion of right items and the proportion of wrong
fters. For research purposes it has been limited to studies using objective test-
ing as a data-gathering technique. In this investigation-ine Kuder-Richardson
forrala was applied to the responses from both the Black Studies Curriculum Group
and the Traditional Curriculum Group on both parts of AAKI. The Black Studies
Curricalum Grous ylelded a reliability coefficient of .95 for AAKI (Part I) and a
reliabiiity coefficient of .94 for responses of AAKI (Part II). The Traditional

" Currieulun Group yielded reliability coefficients of .89 for AAKI (Part I) and

reliability coefficients of .93 for AAKI ‘Part II).

Relfability estimates were also made for the total sanpling population
respunses on ARKI. The esiimated reliability coefficients on AAKI (Part 1) was
.94, with performances on A’KI (Part II) yielding a .96 reliability coefficient.
Cumlative responses on AAKI for the total sample ylelded a reliability coefficient

_of .56. Thus, it appears that performances by groups and total sampling on AAKI is

high enough to warrant confidence in the instrument as a reliable test measure.

S g

Valim.,i 7 i
Construct '.ralidity is defined as the ability of an instrument to dis-

t infulsh Between groups who behave differently on the variable under study. There-
fore, the validity of the instrument AAKL is argued on the basis of its construct
yalldicy.  Procedurally, construct validity is determined by two stages: (1) to

L+ QO P ) PP A4
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identify two mvrgs who myy differ un the cmstn;ct the instrument is seeiing to
measure; {2) the second stage is to administer the instrument to the two groups
to determine 1f “hey differ simifirantly on the instrument.

The construct for AAKI was student imowledge of Afro-American history
and culture. The two groups were the Black Studies Curriculum Group and the
Traditional Curriculum Group. Thus, it was hypothesized in this study that stu-
dents in the Black Studies Curriculum Group would score significantly higher on
AAKI. The data was gathered and subjected to t-test analyses to determine if
differences exist. The results of the t-tests and the significance levels are
indicated in Tacle 2.

TABLE 2

£-TEST COMPARISONS BEIWEEN MEANS ON THE AAKI FOR THE
BIACK STUDIES CURRICULUM GROUP AND TRADITIONAL CURRICULUM GROUP

Degrees of . Si, icance

Source freedom t level
AAKI (Part I) 91 5.81149 p &£ 01
AAKI  (Part II) 91 11.79210 p <01
AAKI Cumulative 91 9.66609 p &0l

With 91 degrees of freedom the results of all the t tests were found to
be significant at the .01 level of confidence. The value of t for significance at
the .01 level is 2.632. Concerning the mean scores on AAKI a differehce appears
to exist between the Black Studies Curriculum Group and the Traditional Curriculum
Group. Therefore, the analysis of the findings are advanced as partial evidence
of the construct validity of The Afro-American Knowledge Inventory.

Procedures
This study i3 concemed with student imowledpe of Afro-American history
35
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and cwlture. OO awrive at soe indication, it was decided to test subjects enroll-
ed in >curses designed to fulfili the Basic Curriculum requirements at Western
I1lirots fversivy, during the seventh week of the Fall Quarter, 1971.

Ninety-two subjects were randomly selected from two Black Studies
classes znd two Traditional Curriculum classes. Fifty subjects selected from the
Biack Studies classes were designated as the Black Studies Curriculum Group.” Forty-
tws subjects selected from the Traditional Curriculum classes were designated as
cme Traditional Curriculum Group. A post-test only design was thought to be appro-
griate for this study, as pre-testing was likely to produce unstable effects on the
post-test resuits. . -
' All subjects in the study were provided with manila folders which inclu-
ded a gereral information questionnaire, a modified form of the Semantic Differ-
ential for attitude towards Black Studies, and The Afro-American Knowledge Inventory:
{Part I) and {Part II). Pencils were provided for those without writing instru-

" ments. The subjects were randomly seated in a large lecture hall, equipped to seat

255 persons. In order to generate the data necessary for amalysis of the study,
both groups were asked to respond to-the same materials. The measuréments were

wintstered to beth groups simultaneously by two male proctors, me black and one
vhite. th proctors were involved in administering all measures.
’ The subjects were instructed by the proctors to fill out the general in-
formation cuestionnaire. Upon completion of the informational questimim, the
subjects were then introduced to the procedures for completing the Semantic
Differential form questionnaire on attitude. Some procedural questions were asked
by the subjects and the appropriate answers were provided by the two proctors.
“ollcwing the completion of the Semantic Differential form questionnaire, the sub-
jects were then asked to review the directions for completing the AAKI (Part I).
(ues* ions concerning the procedures were allowed and answered again by the two
proctors.  Subjects were warned against outright guessing as it might effect the
results and does not provide an accurate description of their lnowledge of At‘ro-
American history and culture. Twenty-five minutes was the amount of time allowed
for the subjects to complete AAKI (Part I). The investigator felt that by limiting
the time for response to the test items outright guessing by the subjects may be
vartlaily modified.

The subjects were instructed to read the specific directions for AAKI
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(Par:_ II) and asmin procedural guestions were allowed and answered by the proctors.
As In AAKI (Part I), subjects were told to refrain from outright guessing.

The lecture hall usad for the study was equipped with a remote controlled
slide projector. Thus, It was quite suitable for administering AAKI (Part II),
which contains 100 2 x 2 transparent photographs of various Afro-American person-
alities. The large screen available seemed to reduce seating position as a handi-
cap, since it was possible for the subjects to see the projected slides from all
directions. The lighting system had a rheostat for dimming. This eliminated t;he
subiect s difficulty in seeing individual items on his test sheet.

Two slide trays containing 50 slides each were used to projéct the images
upon the screen since a single tray would not accommodate all 100 slides at one
time. One proctor operated the remote slide projector, while the other announced
(every twenty-seconds) the number of the next test item. For example, when SLIDE
NUMBER THREE was announced, the corresponding slide was profected on the screen.
The procedure continued until the first fifty slides had been shown. At that time
the first slide tray was replaced by a second tray containing slides mumbered fifty-
one through one~-hundred. The procedure continued until the one-hundreth slide was
projected. The subjects were asked to make certain thac all answer sheets were
placed inside the test folders. AAKI (Part II) was a timed measurement with
thirty-five minutes allocated for the subject to respond. The entire testing ses-
sion tock one hour zid thirty minutes.

Pilot Study
The primary measurement instrument (AAKI) used for this study was devised

and refined following a pilot study in the sumer of 1971. The sample was conposed
of 15 all white male.ard female high school age subjects enrolled in an Afro-
Arerican history class at University High School, Normal, Illinois. The first ver-
sion of AAKI (Part I), containing one-hundred and fifty items, was administered to
the grow, resulting in a 63.93 mean score. While the mean discrimination level
seemed adequate, theré was some question as to the difficulty level of many items.
From the results it was apparent that many of the questions were too difficult for
" the age level of the subjects. Therefore, it was necessary to analyze the items
and make adjustments in which fifty of the items were eliminated. Following the
analysis, additional items were revised, modified, and added. In all, one-hundred
items were selected for the presert version of AAKT (Part I). The results of the
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pilot abe presented in Table 3.

TABLE 3
PRELIMINARY DATA ON THE AFRO-AMERICAN KNOWLEDGE INVENTORY (PART I)

Test Statistics Obtained - Recommended
Mean 63.93 90.00
Standard Deviation 27.91 | 20.00
Kuder-Richardson r 0.97 .0.70_
Mean Difficulty ' 0.43 \ 0.60

- Mean Discrimination 0.38 0.33

Score Range 36-121
N=15

One hundred 2 x 2 slides of Afro-American personalities in AAKI (Part 1I)
were presented to the same group of students used in the pilot for AAKI (Part I).
The students were asked to respond vocally when they could identify any of the one-
hundred personalities projected on the screen. The pilot study seemed to indicate
that data concerning a subject's visual familiarity with Afro-American perscn-
alities could be provided by using this instrument with some slight modifications.

Objectives

The objeétives of this study are: to develop an instrument that will
measure student knowledge of the Afro-American history and culture; to use the

instrument ':co evaluate Black Studies in relation to student knowledge of Afro-
American history and culture; to provide a description of student attitude toward

Black Studies from a sample population; and to compare the results by sub-groups.
From these objectives the following directional hypotheses were generated for the
study and were analyzed for statistical significance at the .05 level of confidence.
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The primary puryose of hypotheses in this study is for the testing of the instru-
ment AAKI. The statistical instruments used tc test these hypotheses were a one-
way -analysis of variance and t-test. All hypotheses were tested in the null form
of nd significant difference for each analysis.

heses

k thesis 1
There will be a significant difference between cumulative mean scores on

the AAKI from the Black Studies Curriculum Group and the Traditional Curriculum
Groug.
‘Hypothesis IA

. There will be'a significant difference between mean scores on the AAKI
(Part I) from the Black Studies Curriculum Group and the Traditional Curriculum
. Group. -
mLotbesié IB \/

There will be a significant diffe

(Part II) from the Black Studies Curriculum/Group and the Traditional Curriculum
Group. '

Hypothesis II

Curriculum ar'oup.

i_{,ypothesis 11T
There will be a significant difference between mean scores on the General

Questionnaire Attitude Scale from the Black Studies Curriculum Group and the
_Traditional Curriculum Group.

Hypothesis IV

There will be a significant difference between mean scores on AAKI (Part
I), AAKI (Part II), cumulative AAKI, the Semantic Differential Scale, and the
General Questionnaire Attitude Scale from white students in the Black Studies Cur-
riculum Group and white students in the Traditional Curriculum Group.
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mizhesi_s_. v

There will»t;e a s'gnificant difference between mean scores on AAKI (Part
I), AAXI (Part IT), cumlative AAKI, the Sementig Differential scale, and the
. General Questicmaire Attitude Scale from white students and black atudents. in the
Black Studies Curriculum Group. .

Hypothesis VI .
There will be a sigxifimnt difference between mean scores on AAKL

(Part 1), AAKL (Part II), cumlative AAKI, the Semantic Differential scale, and
the General Questiomnaire Attitude Scale from male students and female students in
the Black S udies Curriculun Groq:
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CHAPTER TV
“TNDDNGS AND DISCLSSION
Findings

The I“a.rxiings of this stmare'\?portedintheorderinmiditmhypo-
theses are presented in the preceding chapter. The level of confidence for tests
of the hypotheses Was set at alrha = .05. iigher levels of significance are re-
ported when attained. The hypotheses were all tested in the null form of ro sig-
nificant) difference.

Three instruments were developed for use in the investigation. A modi-~
fied form of the Semantic Differential and a General Questionnaire Attitude Scale
were used to provide a description of student attitude toward Black Studies pro-
grams. The Afro-American Knowledge Inventory (Part I) and (Part IT) was developed

.and used to provide a description of student knowledge of Afro-American history
and culture in relation to the Black Studies program. In tests of reliability the
instruments demonstrated reasonable confidence as reliable test measures. - a -

This study assumes randomization on the basis of student self-randomizing
in class selectidn. Though true randomization of groups was not possible, it is
felt that analysis of variance is robust erough to compensate for the error within
and between group scores. Therefore, the data was subjected to a one-way analysis
of variance, an appropriate statistic when the quality of 2 or more means is being
tested for a single variable. In testing for’specific group differences t-tests
were performed tetween each pair of means tc test the specific l;ypbtheses of the s
study. A summary of the mean scores from the two mjor groups 1s presented in
Table 4. -
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TABLE 4

‘)

SUMMARY OF MEAN SCORES FROM THE AAKI, SEMANTIC DIFFERENTIAL
SCALE AND GENERAL QUESTICGHNAIRE ATTITWE SCALE FOR BLACK STUDIES
CURRICULY, GROUF AND TRADITICNAL CURRICULI™: GROUP-

Group - N LAKT Semantic General

Part T Part II Cumulative Differ- Question-
ential naire
Attitude
Scale
Black Studies 20 31.51 60.35 92,07 41.89 46.39
Curriculux .
Group
Traditional 42 16.80  26.76 43.57 38.97 . 38.47
Curriculum
Srowp

In examining the data in Table 4 the Black Studies Curriculum Group appar-
ently achieved a higher mean than the Traditional Curriculum Group. The increase in
mean scores fm?af'tltoPaxtIIdrtheAAKI for both groups may be partly due to
environgental effects. Further examination shows that the means on the Semantic
Differential scale and the Seneral Questionnaire Attitude Scale appear to be rela-
tively similar between the groups. The differences between the means indicate that
the Black Studiés Curriculum Group made the larger scores on all variables.

Hypcthesis I states that there will be significant difference between ¢
cumilative mean scores on the AAKI from the Black Studies Curriculum Group and the
Traditional Curriculum Group. The hypothesis was tested and accepted at beyond the
.01 level of confidence with the significance of F (1, 90) = 93.4332, p «-01. Data
for the F ratio from one-way analysis of variance are reported in Table 5.
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TABELE 5

SCMEARY OF mﬂ' ANALYSIS OF VARIANCE ON CUMULATIVE
FEANS FROM THE AFRC-AMERICAN IGIOWLEDGE INVENTORY

"y

Sourve of Jegrees of Sur: of ean F-ratio
Variation freedcm squares Squares
Between Crows 1 53711.598 53711.598 93.43321%
¥Within 3rouzs 90 51737.965 574.866
Total ) 105449.563
& <.01

The resulting F-ratio with 1 and 90 degrees of freedom equalled 93.4332
which is significant beyond the .01 level of confidence. The F-value required for
significance at this level is approximately 6.95. It can be assumed that cumula-
tive mean scores on AAKI are not equal from the two gFoups. Therefore, Hypothesis
I is accepted in its directional form.

Hypothesis IA is concerned with the differences between group mean scores
on Part I of AAXT. The data was subjected to one-way analysis of variance proced-

ures as tests for significance. Hypothesis IA states there will be a significant
difference between mean scores on the AAKI (Part I) from the Black Studies Curri-
culum Group and the Traditional Curriculum Group. The hypothesis was tested and
accepted at teyond the .01 level of confidence with the significance of F (1, 90) =
33.7733, p<.01. Data for the F ratio from one-way analysis of variance are re-
ported in Table . '




TARLE 6

SCVMARY OF OHE-WAY ANALYSIS OF VARIANCE QN FEAN SCORES
FRCM PART I OF THE AFRO-AMIRICAN INCWLEDGE INVENTORY

Scurce of Degrees of Suz= of Hean

variation freedom squares Squares F-ratio
Between 3roups i 4939.527 4939.527 33.77339*
Within Groups 90 13162.943 146.255

Total : 91 18102.477

¥p ¢ .01

The value of F is significant beyond the .01 level of confidence. For
significance the value of F required at this level is approximately 6.96. This.
i{ndicates that differences would occur 1 per cent of the time by chance alone.
Therefore, Hyrothesis IA is accepted in the directional form as the means on Part
I of AAXI are significantly different.

In regard to Part II of The Afro-Arerican Knowledge Inventory,
Hypothesis IB states there will be a significant difference between mean scores on
the AAKI (Part II) from the Black Studies Curriculum Group and the Traditional
Curricuium Croup. The hypcthesis was tested and accepted at beyond the .01 level
of confidence with the significance of F (1, 90) = 139.0537, p £.0l. Data for
the F ratio from one-way analysis of variance are reported in Table 7.




TABLE 7

SUMMARY OF ONE-WAY ANALYSIS OF VARIANCE ON MEAN SCORES
FROM PART II1 OF THE AFRO-AMERICAN KNOWLEDGE INVENTORY

Sourve of Degrees of -  Sumof Mean .

variation Ireedon squares Squares F-ratio
Between Groups 1l 25766.863 25766.863 139.05371%
Within Groups 90 16677.131 . 185.302

Totai 9 452444, 000

p .01

The resulting F-ratio is significant beyond the .0l level of confidence.
The F-value required for significance at this level is approximately 6.96. Thus,
it may be assumed that the means are not equal. Hypothesis IB is, therefore,
accepted in its directional form since the means from the Black Studies Curriculum
Group and the Traditional Curriculum Growp on Part II of AAKI appear to be
significantly different. .

Hypothesis II and III are both in regard to the attitude scales used in
the study. Both hypotheses were tested by one-way amalysis of variance procedures.
Hypothesis I{ states there will be a significant difference between mean scores on
the Semantic Differential scale from the Black Studies Curriculum Group and the
Traditionsi Curriculum Group. The hypothesis was tested and accepted at beyond
the .05 level of confidence with the significance of F (1, 90) = 6.9539, p < .05.
Data for the F-ratio from one-way analysis of variance are presented in Table 8.

45




TABLE 3

SMMARY OF CHE-#AY ANALYSIS OF VARIANCE ON THE
SEVANTIC DIFFERENTIAL SCALE

Source cf Degrees of Sum of Mean

variation freedon sguares Squares F-ratio

Between Groups 1 195.133 195.133 £.95391%
i k’it'nlx} Srouss 90 2525.475 . 28.061

Total 91 2720.609

'L .05

In testing Hypothesis II the value of F was found to be significant be-
yond.the .05 level of confidence. The value of F required for significance at
<his level is approximately 3.96. The means are apparently significantly different;
therefore, Hypothesis II is accepted in its directional form.

Hyocthesis III states there will be a significant difference between mean
.scores on the General Questionnaire Attitude Scale from the Black Studies
Curriculum Growpe and the Traditional Curriculum Group. The hypothesis was tested .
and accepted at beyond the .05 level of confidence with the significance of F
(1, %) = 4.9101, ¢ { .05. Data for the F-ratio from one-way analysis of variance
are presented in Table §.
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TAELE 9 |

SGHARY OF OE-WAY ANALYSIS OF VARIANCE ON THE |
GENERAL QESTIONNAIRE ATTIIUDE SCALE

Source of Degrees of Sum of Mean F-ratio
variation freedom sgquares squares

Between Groups 1 84.480 84.480 4.91013%
Within Srcups’ 9C 1548.476 17.205

Total 91 1632.956

05

A one-way analysis of variance was used as an analysis for equality of
the sample means. The resulting P-ratio with 1 and 90 degrees of freedorm equalled
4.910 which is significant beyond the .05 level of confidence. The P-value re-
quired for significance at this level is 3.96. Thus, it may be assumed that the
obtained value is greater than the value required for significance. The means
are a;,parently' not equali; therefore, Hypcthesis III is accepted in its directional
form. Difference does exist between mean scores from the Black Studies Curriculum
Group and the Traditional Curriculum Group upon the General Questiomnaire Attitude
Scale.

Hypothesis V 1s in regard to mean scores on AAKI (Part I), AAKI (Part II),
cumilative scores from AAKI, the Semantic Differential scale, and the General
Questionnaire Attitude Scale between the white students in the Black Studies
Curriculum Group and the white students in the Traditional Curriculum Group. The
-one-way aralysls of variance computation generated the mean scores that are presented
in Table 10.
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- TABIE 10 s

THE BIACK STUDIES CURRICULIM GROUP AND PYHITE STUDENTS IN THE
TRADITIONAL CURRICULUM GROUP

Srox H - AAKT Semantic General
Part I Part II Cumulative Differ- Question—
_ ential raire
Attitude
Scale
anite Ss. m 16 26.02 51.93 78.00 43.31 41.68
B "‘k St Lot ) *
I‘Jn",a.mm
roup:
fte Ss. In L2 16.80 26.76 43.57 38.97 38.47
Traditional
Curricuium
Srouy

In examining the mean scores that are presented in Table 10 it appears
rhat white students in the Black Studies Curriculum Group obtained higher mean
scores on Part I, Part II, and ‘cumlative AAKI. The largest means occur in per-
forrances on Part II of AAKI. However, white students in the Traditional
Curriculum Sroup also performed better on aAKI (Part II) than on AAKT (Part I).

- Sinece AAFI (Part II) deals with the identification of specific Afro-American per-
sonalitles, it is possible that environmental effects may be partially responsible
for the differences.

Aurther examination of the data indicate differentiation exists between
mean scores on the Semantic Differential and General Questiomnaire Attitude
Scale. The differences tend to be largest from the white students in the Black
Studies Curriculum Group. .

“he means presented in Table 10 were used in evaluating the findings in
errs of simificant differences between the groups. t-tests were computed for
nis analysis, and are reported with thelr significance levels in Table 11.

(%
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TARLE 11

t ~-EST COMPARISONS EEIWEEN MEANS O THE AAKI, SEMANTIC
SIFFERENTIAL SCALE, AND GEERAL Q‘BETIMHE ATTTIUDE
SCALE FRoM H?H"E STUDENTS IN THE BLACK STUDIES
CCRRICULUM GROUP AlD THE WHITE STUDENTS IN
THE TRADITIGMAL CUHRICTULUM GROUP

l”l

Source Degrees of t Significance
freedonm levels

RAKT Part I 57 3.22976 p< .0l

AAKT Part II 57 . 6.8506 p< 001

AAKT Cumulative 57 5.77249 : P 001
Semantic 57 2.70579 P -0l
Differential

General 57 2.55383 p<.05
Questionnaire

Attitude Scale . —_

The difference between mean scores on the test measures from white stu-
de'zts In the Black Studies Curriculum Group and white students in the Traditional
Curricuium Group were analyzed. The direction form of Hypothesis IV for AAKI
(Par* I) was accepted at beyond the .01 level of confidence with t= 3.2297. With
57 degrees of freedem the valuc of ¢ required for significance at this lewel is -
aprroximately 3.46. )

Hypothesis IV in the directional form for AAKI (Part iI) was’ accepted at
beyond the .COL level of confidence with £ = 6.8506. With 57 degrees of freedom
the value of £ required for significance at this level is approximately.3. l;FO

Hyrothesis IV in the directional form for cumulative mean scores on AAKI
was accepted at beyond the .001 level of confidence with t = =5.77249. With 57
degrees of Ireedom the value of t roqui"ed for significance at this level is approxi-
mately 2.5632. Hypothesis IV in the dive_»tional form for the Semantic Differential
scale was zazerted 3t the .00 lov.l of confidence wi!th t = 2.7057. With 57 derrees
S
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of “reedor: the value of t for significance at this level is approximately 2.632.
o Hypothesis IV in the directfonal form for the General Questionnaire
Attitude Scale was accepted at beyond the .05 level of confidence with t =
2.553%. The value of ¢ recuired for significance at this level is approximately
1.987. .
" A1l sections of Hypothesis IV were tested to be significant at the .05
ievel of beyond. Therefore, Hypothesis IV is accepted in the directional form
since it states there will be a significant difference between mean scores on
AAKI (Part I), AAKI (Part II), cumulative scores from AAKI, the Semantic
Differential Scale and the General Questionnaire Attitude Scale between the white
students in the Black Studies Curriculum Group and the white students in the
Traditional Curriculum Group. The means from white students in the Black Studies
Curriculur: Group and white students in the Traditional Curriculum Group are cun-
sidered to be significantly different.

: A further analysis of group mean differences was made between the mean
scores from the black students and white students in the Black Studies Curriculum
Group. In “esting Hypothesis V, the mearis from the two groups of subjects were
subjected to t-test to evaluate the differences. The mean scores achieved by the
two groups of subjects are presented in Table 12.

TABLE 12
SUFMARY OF THE MEAN SCORES FROM THE AAKI, SEMANTIC DIFFERENTIAL

SCALE, AND GENERAL QUESTIONNAIRE ATTITUDE SCALE FOR BLACK
STUDENTS AND WHITE STUDENTS IN THE BLACK STUDIES CURRICULUM GROUP

Group N . AAKT Semantic General

Part I Part I1 Cumilative Differ- Question-
ential naire
- Attitude
Scale
te SS. in 16 26.06 51.93 78.00 : 43.31 . 41.68

Black Studies
Curriczulum Sroup

Black Ss. in 34 343.08 64.32 98.70 §1.23 39.79
Black Studies
Curriculum

A
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in examining the mean s2ores that areqpresented in Table 12 there is
Indizason of group differences In mean scores on Part I, Part II, and cwrnlative
reans on AaI. The differences tend to be largest for black students in the
Black Studies Cwrriculum Group. Thelr highest mean scores appear to be AAKI
“(Part II}, <he identification part of the inventory.

The mean scores on both the Semantic Differential and General Questi
naire Attitude Scale indicate that differences exist between the groups. ‘ However,
these differences are largest from the white students in the Black Studies
Curricuium Srcup.  The higher mean scores suggest a nore positive attitude tcward
Black Ctudies programs. .

ine means from Table 12 were used in analyzing the findings for signi-
fisant differences between black students and white students in the Black Studies
Curriculum Sroup. t-tests were computed to assist in the evaluation of the dif-
ferences. The t-values attained are reported with their significance level in

Tabie 13.

TABLE 13 s

<-TEST COMPARISONS BEIWEEN MEANS ON THE AAKI, SEMANTIC
UIFFERENTIAL SCALE, AND GENERAL QUI'BI‘IOMIAIRE ATTITUDE
SCALE FCR BLACK STUDENTS AND WHITE STUDENTS
Il THE BLACK STUDIES CURRICULUM GROUP

Scurce Degrees of t Significarice
freedom levels
AAKT Part 1 L9 1.87546 N.S.
AAKT Part II 49 2.97829 p < .01
- AAKT Cumulative ‘. 49 2.65418 p (.01
Semantic 1{9 1.54210 N.S.
Differential -
General 49 1.74198 . N.S
Questionnaire ‘

Attitude Scale
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Un the busis of t-test analysis in testing Hypothesis V the folluwing
assurptions were made. Hypothesis V in the direc\.ional form for AAKL (Part I)
was not accerted with t = 1.8754 which is not significant. With 49 degrees of
freedon the value of t required for significance at the .05 level had to be
2.010.

Hyrothesis V in the directional .orm for AAKI (Part II) was accepted at
the .01 level of confidence witn t = 2.9782. The value of t required for signi-
ficance at the .01 level is 2.681.

Hypothesis V in the directional form for cumulative performance on AAKI
was accepted at the .05 level of confidence with t = 2.6541. The value of t re-
quired for significance at the .05 level is 2.010.

Hypothesis V in the directional form for the Semantic Differential scale
was not accepted with t = 1.5421 which 1s not significant. The value of t required
for significance at the .05 level had to be 2.010. )

Hypothesis V in the directional form for the General Qwstiomaire
Attitude Scale was not accepted with t = 1.7419 which 1s not significant. The
value of t required for significance at the .05 level had to be 2.010.

" - Hypothesis V states that there will be a significant difference between
mean scores on AAKI (Part I), AAKI (Pact II), cumulative scores for the AAKT, the
Sermantie Differential Scale, and the General Questiommaire Attitude Scale from
white students and bladk students in the Black Studies Curriculum Group. There-
fore, two of the five sections of Hypothesis V were accepted. Those sections of
the hypothesis accepted included performances on AAKI (Part II) and cumulative
AAKI. The means of the two groups of white students and black students in the
Black Studies Curriculum Group are apparently different significantly.

No statistically significant difference was found to e st between
means on AAKI (Part 1), tie Semantic Differential Scale or the General Question-
naire Attitude Scale.

Hypothesis VI states there will be a significant difference between mean
scores on AAKI (Part I), AAKI (Part II), cumulative AAKI, the Semantic Differen-
tial Scale, and the General Q.lestiomairé Att;itude' Scale from male students and
ferale students in the Black Studies Curriculum Group. A summary of the groups'’
rean scores ls presented in Table 14.
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TABLE 14

SUPARY OF MEAN SCORES FROM THE AAKI, SEMANTIC DIFFERENTTAL
SCALE, AND GENERAL QUESTIONNAIRE ATTITUDE SCALE FROM MALE
AND FEMALE SUBJECTS IN THE BLACK STUDIES CURRICULUM GROUP

-

Group ’ N AAKT Semantic General
Part I Part II Cumulative Differ-— Question-
ential naire
‘ Attitude
Scale
Female Ss. 30 33.13  62.86 96.33 41.66 . 39.93
Malé Ss. 20 29.09 56.59  85.70 4225 41.09

"In examining the group means from Table 14 it appears that larger scores
were made by female subjects on all parts of the AAKI. The largest mean scores
exist in female performances on AAKI (Part II).

Small differences exist between mean scores on both attitude scales with
males scoring slightly higher than the female. This might suggest that the male
students are more positive in their attitudes toward Black Studies ?mgrmrs
However, the scores do not differ significantly.

The means from Table 14 were subjected to t-test analysis in order to
determine if difference exists. The results are presented in Table 15.
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. . . TABLE 15 ~
t-TEST COMP. BETWEEN MEANS ON THE AAKI, SEMANTIC
DIFFERENTIAL , AND GENERAL QUESTIONNAIRE ATTITUDE

SCALE FROM MALE AND FEMALE SUBJECTS IN THE BLACK STUDIES
. CURRICULUM GROUP

[ -

Source Degrees of t Significance

) freedom levels
AAKL Part T 49 0.96467 N.S.
ARKT Part II b 1.48698 N.S.
AAKI Cumulative - L9 1.36234 " N.S.
Semantic ' 49 1.10710 ~ N.S.
Differential 5
General . 49 0. 44486 N.S.
Questiomaire

Attitude Scale ¢

. The data presented in Table 15 were used to examine Hypothesis VI for
mean differences between male students and female students in the Black Studies
Curriculum Group. Hypothesis VI in the directional form for AAKI (Part I) was not
accepted with t = 0.9646 which is not significant.’ With 49 degrees of freedom the
value of 5 required for significance at the .05 level had to be 2.010.

Hypothesis VI in the directional form for AAKI (Part II) was not
accepted with t = 1.4869 which is not significant. The value of t required for
significance at the .05 level had to be 2.010. '

Hypothesis VI in the directional form for AAKI cumlative was not ac-
cepted with t = 1.3623 which is not significant. The value of £ required for
significance at the .05 level had to be 2.010.

Hypothesis VI in the directional form for the Semantic Differential
Scale was not accepted with t = 1.1071, which is not significant. The value of t
required for significance at the .05 level had to be 2.010. '
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o Ypethesls V1 4n the dfrectional form for the General Questiomnaire
Attitude Scale was mt accepted with t = 0.4448 which is not significant. The
ive of t required for significance at the .05 level had to be 2.010.
Therefore, Hypocthesis VI whizn states that there will be a significant
difference between rale student scores and female student scores in tl:k Black
Studies Curricuiur Sroup was not accepted based upon the statistical analysis of

the data.

4

. - Discussion

™his investigation was an attespt to determine the relation of Black
Studies programs to student lmowledge of Afro-American history and cuiture. The .
findings are based upon comparisons of differences between mean scores generated
from three test instruments used in the study. The discussions of the findings
are based upon grow mean score performances on the measuring instruments. .

The investigation has established that the instrument, AAKI, appears to
te a suitable cevice for the measurement of student lmowledge of factual data
pertalning to Afro-Americans and student ability to identify specific Afro-
Arericar personalities. This investigation has determined that students exposed
to the Black Studies program make significantly higher scores on the AAKI test
instruzent than students enrolled in the Traditional Curriculum.

The findings further indicated that the Black Studies Curriculum Group
tend to have rore positive attitudes toward studies about Black Americans than did
students in the Traditional Curriculum Group. Therefore, it may be possible that
exposure to varicus aspects of Afro-American history and culture may be 1nstnmsn-
tal in pr*\m ing positive attitudes toward studies about Black Americans.

te studerts in the Black Studies Curriculum Group tend to be more

femiliar with Afro~Americans and more apparently positive in their attitudes toward
Black Studies than white students in the Traditional Curriculum Group. This may
suggest that some éxposure to Black Studies is desirable for promoting m rmtual - .
understanding and respect for contributions rade by Black Americans to American )

OOQA.ebJ . 1
I3 R .

In performances on AAKI (Part II) which deals with the identificatiofl of

specific Afro-American personali“ies it was determined that all mean scores on this

variable were higher than performance scores on AAKI (Part I). This may suggest
' 29
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that =2riap’ss such @5 radio, :.¥., movies and cther environmental means possicly
zffest imowliedze conceming Afro-American culture. However, it appears that sub-
Jects In the Black Studies Curricuium Group made significantly higher scores on
‘all aspects of AAKI, especially Part II. On the basis of the data, it is probabie
+nat Rlack Studies programs tend tc rrovide students with information and mater-
fals atcout Afve-american history and culture.

Tn arzlyzing performance by ethnic group in the Black Studies Curriculum
Group &n was Iund that black students were rore successful in identifying speci-
21s afvo—erilon perscrnalities than white students in the Black Studies Curriculum
Gy . However, there were no statistically significant differences in g-mpa per-
fyrvances o, kI {Part I), which deals with factual data about Afro-Atericans.
JesrgecT {1%-7) reported similar findings in his research which indicates no dir-
ference Lawween ethnic groups on a test of factual knowledge about Black
Arericas.  Rurther findings of Georgeoff indicate that ethnic grouwp is a signifi-
sany factopr In ability to identify the race of prominent Anerican personalities,

. § rartfcular concern to.this study is the mean score results on the two™ -

auvirude semies from white and black students in the Black Studies Curriculum
Geerx . ALThowh there is 0o s*gxiﬁcant difference, it was found that white stu-
derzs & the Tlack Studies Curriculum Group tend tc have a nore positive atrtitude

ot b J;

~oward “¥r: Bizek Studies Program. The mean scores are relatively close; however,
wne findine ray have some f'ur'mer implications to related research. Similar find-
irnes by other researchers mclamng (Clark, 1952), (Deutsch, 1960), and (Fantini
and ';Jeinstezn, 1568) indicate in their studies that black subjects have possibly
incorrestly ldentified with their ethnic group and may tend to have negative atti-
+:des “cward their own group. -

Both rmles and females in the Black Studies Curriculum Group tend to
perfom equally well on all variables. Thus, sex did not appear to be a signifi-
rant Sactorin performance on any of the dependent variables.

If the Black Studies Program is assumed to be a vital part of the school
rarrloulun, the ;:u*aings of this study are supportive evidence of its relation to
sogdent modiedee of Afro-American contributions. The results indicate that
staderss enrslled In the Black Studies Progran. are more knowledgeable about At‘ro-
frerican :u.stur:/ and f;ulture as dztermined by performance scores on AAKI. Students
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in Black Studies alsv Indicated a higher simificance in attitude toward soudies
about Afroc-Americans. It is sugrested through the findings of this study tiat
students in <he Black Studies Currfculum Sroup are betier informed of the role ¢
Bigcr /ericans in Americarn h‘.stc;:; and culture.

In discussing sore implications from the hypotheses testing, no Inforra-
tion wWas generated vthat actually determines what effect Black Studies had wn
St it performance on AAKI. Thus, 1% is not assumed that higher scores o <he

dependent varizble are attridbutable t( the Biack Studies Program.




T~ CHAPTER ¥
- SIARY, CONCLUSIUNS AND RECAMENDATIONS
s Tl
> primary concern of This research was the guestion: what is the rela-
viomchiy of <he Slack Studies Program to s*uden*' knowledge of Afro-American histery
ang cultureT Inoan atterpt 1O assess ,he effect of the Black Studies Program this
smuds used ninety-two male and fermle wundergraduate students. The sample consisted
27 wwo mors, the Black Studies Cwrriculie Sroup and the Traditional Curriculum
iy e wene Tifty students in the Black Studies Curriculum Sroup and forty-
twe Students in the Traditional Curriculum Group. Both groups were administlered
simulsare usly the same measurerent materials in a post-test only situation.
Three Instruments were utilized in generating the data for evaluative pun-
A T@o-part measurement instrument entitled The Afro-American Kncwledge )
Tmesenrory (asKI) designed for the study was used as a measure to determine student
coowledme of Afro-American history and culture. AAKI (Part I) consists of 100 muii-
~iple—sholice items concermning factual data about Afro-Americans and their contri-
Lafons 1o So2lety. AAXKT (Part II) comsists of 100 2 x 2 slides of Afro-American
rerscnzii~ies to be identified by the subjects. It was belleved that a cunilative
S7ame or AAFT would produce an adequate description of a subject's knowles 1 of

LI s [ T

alrm-irer 2w nistory ang cudrure.

i rodified form of the Semantic Differential and a General Questionnaire -
Aczizude Srale were used Ic ymvide a description of student attitude toward Black
Srailes Ivcyrars.

Tre irvestigation was conducted to determine student kmowledge of Afro-
/merican history and culture. It establishes that the instrument, AAKI, desipned
Tov =his scudy is switable for this purpose. Through the use of the instrument,
the ‘nvassi,ation establishes that groups according to curriculum type and etimic
ey perforn fferently on The Afro-American dnowledge Inventory.

B roputing mean sceres from performances on AMC[ it was found: ¢hat

modents in +he Black Ssudies Curriculum Group tended to make higher mezn scores

s AaET “hwe students in the Traiisional Currdeudum Group; that Black Students

v
werded o raede nlrher mean scores on AAKI (Pars II) than other students; and that
v 3 Terplo stedents tended tr, rertorm equally as well on AAKI.

N
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this inves* ;ztix is believed to be a amtable devii: Ior the measuremer: <2
dent amowledpe of Afro-Americar history and culiure <! student ability vo iic-
specific Afyc-arerican personalitfies.

23 reference to testing student performance L. AAKI, tne follcwisy-
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afro-frmerican rersonalities, and se=r %o have more positi
- students enrclled Ir, .

attivudes voward stunies about Afro-frericans than whi
Traditicnal Curriculun. }

That blacs students in tre Biack Studies Prosram are seemingly bet- =t
able to ldentify specific Afro-American personalities .han white students in v
lack Studies Program. On “his particular veriable it azpsars that ethnic ¢
is a signifioant factor. Evidence alss indicates tha* in the Black Studies
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of «hls study znd are lindted 4o the samrling population. The recormendations are

The evidence in this investigs:ion was generated by a post-test only
situa=fon, which may 1izit generalization about the findings. It is recommended
that =he study be replicated utilizing pre- post-test procedures or altemative
rethcds in an effort to obtain more evidence vital to this area of concem.

This investigation was conducted with one Black Studies Program, in one
s>hocl, and z population limited to undergraduate college students. It is recom-
mended that Muther research include other Black Studies programs with larger and
different ropulations. The populations should include various combifations of
students Som differing backgrounds, ethnic groups, and school settings. It is
Durther recumer that non-coliegiate subjects be used for purposes of compari-
sons in furure research.

Although randomization for the sample under study was assumed, a truly
randor sarple was not possible. It is, therefore, recommended that additional

cudzies be conducted with a truly random sanple.

Beth rarts of the mjor instrument (AAKI) used in this study were timed
sinze it was thought that cutright guessing would be reduced. However, no data
was rerera-ed to determine the actual effect of this particular variable. Thus,
+ s rescrmended in replication of the study that timifig procedures on AAKI be
varied for i‘fferent groups. This may help to determine what effect this variable
ray have on the resuits. ’

The measwrement instrument (AAKI) déveloped for this investigation was
esresially irportant. Few research studies have been conducted which deal
directiy with the evaluation of the Black Studies programs; thus, it is recommen-
ded that AAKI be utilized as a "frame of reference" for future evaluative efforts

ard adapted for use in other Black Studies programs. The instrument may also be

b

" ysed to deterrine "where the students are" in their knowledge of Afro-American

t.istory and culture. Thus, it seems apparent that such information could be quite
valuakble tc educators for developing a Black Studies Program which is formulated
cn the tasis cf student background and level of awareness.

Anwher important finding of this study suggests certain implications
soncernin,- astisude. The possitility that attitudes toward Black Americans may be

redifiey <rrcich exposure to the Black Studies Curriculum is of prime importance.

- 51

60




An izplicatio. fur further study In this direction might be in developing evaiu-
ative rmpasires whicn deal prirerily with affective aspects of the Black Studies
Px'cg's: This Is rarticularly significant as mutual respect and understanding of
the various sib-cultures in American soclety has increasingly become a major con-
cem of the education system.

In the rast few years much erphasis has been placed upon Black pride
and heritage. One cof the prirery reasons for this movement was to instill the
black studert with a more positive self-concept. However, few attempts have been
made to determine the effects of this movement in actually changing the selif-
concept of biack students. Since evidence is lacking, it appears that research
in this area is particularly needed. ~ '

As indicated in the findings of this study some students are not as in-
formed about Afro-smerican history and culture as others. Thus, it is recommended
that educators develop methods of incorporating feasible aspects of the Afro-
American experience into the Traditional Curriculum. ‘This approach will hopefully -
encourage students not formally exposed to the Black Studies Program tc become
more familiar with the life style and culture of Afro-Americans. _

The {indings of this study have indicated that the Black St-dies Program
tends to increase student imowledge of Afro-American history and culture. If this
1s in fact true, then it is recommended that the Black Studies Program be considered
a primary agent in dissemirating information about Afro-Americans as an inpoz'éant

ctor In irproving the mutual respect and understanding of Afro-American contri-
" buticns to society.

It is finally recommended that educators, researchers, and curriculum
develcpers continue to inmplement varicus procedures toy evaluate the effect of Black
Studies programs in order to meet the increasing demands for effective educational

programs in an ever-changing soclety.
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APPENDIX A
THE DEVELOPMENT OF THE AFRO-AMERICAN KNOWLEDGE INVENTORY

The information included in AAKI is based upon a careful survey of
library books, magazines, newspapers, audio-visuals, and other instructional
raterials related to Black Americans. Multi-media kits, T.V. documentaries,
calendars, charts, biographies, and autobiographies were reviewed for materials
applicable for inciusion in the inventory. The 1list of materials available was
exhaustive; therefore, only a few of the major sources are cited. They are
listed in the back of this Appendix.

A jury of five Black Studies instructors from Illjnois State
University, Normal, Illinois, aided in the selection of items to be included in
AMKI. Since these persons were involved in the teaching of Black Studies, it
was thought that their expertise would be essential in the development of the
instrument. The jury was composed of an Afro-American historian, and cne instruc-
tor each in’ th° fields of literature, nusic, art, and sociology. ’

Upon collecting and reviewing the materials it was found that Afro-
Americans have achieved distinction as scientists, inventors, writers, artists,
athletes, along with significant contributions in other fields of endeavor. Thus,
it was necessary to categorize persons according to their field of distinction.
Cateporization was modeled after an index of Negro personalities found in
Appendix A of a publication entifled The Role and Contributions of American
Negroes in the History of the United States and of Illinois, State of Illinois, °
Office of the Superintendent of Public Instruction, September, 1970,

A series of statements pertaining to some aspect of Afro:Anerican his-

tory and culture were developed from the available materials. Some areas such as -

sports had an excess of information. In such cases some of the statements were
randomly eliminated until a feasible number was obtained. This was to reduce the
possibility of too many itens devoted to one specific area. Two-hundred items
emerged, each presented in statement form with five possible answers.

The two-hundred items were presented to each juror to determine which
items should be eliminated and which should-be included in the inventory. The
Jurors were also asked to indicate which of the five choices was correct. The
corments, criticisms ;/hd correct responses by the jurors were analyzed. Fifty
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of the items were climinated in the process. Some were eliminated because of
their extreme difficulty, while others were considered poorly written. The neces-
sary revisions were made. The remaining one-hundred and fifty items became the
basis for rart I of AAKI. s

A further analysis revealed three mejor structural defects in develop-
ing this section of the instrument. The first defect was that mny of the
chcicgs provided were not relevant to the statements and would terd to promote
guessing. Thus, it was necessary to correct this defect. Another defect was
that the items were not randomly distributed; that is, the statements about per-
scns in sports were in the same sequence in which they were devised. To remedy
this effect each item was assigned a nunber. A random selection procedure followed.
The first nunber selected was designated to be the first entry in AAKT (Part I).
;i’he process was continued until all one-hundred and fifty items had beerr assigned
their order. Another defect was the positioning of the altermative choices in
each item. A procedure was developed in order to assure that choices were ran-
demly dispersed throughout each item. This was also done to reduce the possibility
of the correct response to occur in the same position more than two or three
successive items. ] )

The instrument was further refined through a pilot study (reported in
Chapter III) in which each entry was subjected to an item analysis procedure. The
resulcs revealed that many of the items were either too difficult or too indiscrim-
Inate. ZRevisions were made to adjust these difficulties. Fifty of the items were
eliminated. The remaining one-hundred items became the final form of AAKI (Part
I). The selections were re-ordered for numerical sequence and the position of )
correct response order was adjusted. It was decided that twenty-five minutes would
be sufficient time for subjects to complete AAKI (Part I).

Many of the materials used in developing Part I of the inventory contained
photographs of various Afro-American perconalities. The photographs were collected
and sorted according to specific fields of endeavor. After collecting one-hundred
and seventy-five photographs, 2 x 2 slides were made of each. Most were done in
black and white; however, a few were made in color. Historical as well as contem-
porary firures were depicted in the slides. The use of slides was based upon the
following raticnale: if Black Studies classes utilize both ver.al and visual means,
then it seems to follow that both methods should be evident when attempting to
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evaluate the effects of Black Studies. Thus, it is apparent that both verbal and
visual stimif should be provided in evaluative measures in order to insure a more
accurate description of a subject's inowledge in this area.

The five-men jury was asked to identify each of the one-hundred and »
venty-five perscnalities as shown in the 2 x 2 slides. f’esponses by the jurors
were analyzed and various suggestions made. Some of the slides were eliminated
because of difficulty in identification. Others were thought to be too obscure
for inelusion in the inventory. Poor photographic quality was another reason for
elimination. The results ended with the jurors selecting one-hundred slides of
Afro-American personalities to be included in the final form of AAKI (Part II). -

Following the selection of the slides each was as~*_1ed a mmber. The
nmberwasusedinapmcedmveteindicatetheorderinuhicheachwmldbepm-
sented. The jurors were asked to select four altemative answers. As in AAKI
(Part I) a procedure was followed to eliminate a set pattern of .correct responses.
The necessary steps were carried out, resulting in the completed form of AAKI (Part
II). Subjects are not expected to recognize all the personalities; therefore,
twenty-seconds is allowed for each identification. It was thought that timing
might serve as a precaution against outrigh. guessing. AAKI (Part II) takes
approximately thirty-five minutes to complete. The entire inventory takes one hour
to administer.

-

SAMPLE LIST OF RESOURCES USED IN THE DEVELOPMENT OF
THE AFRO-AMERICAN KNOWLEDGE INVENTORY

Adars, Russell. Great ne t and present. Chicago: Afro-American Publish-
. ing Company, Inc., 1953

Bernett, Lerone. Before the l“byflower :Chicagp: Johnson Publisning Company,
Inc., 1962.. - .

Bravley, Ben,jarrln The negro in literature and art. New York: Duffield and
Conpany, 1934.

Brawley, Benjamin. Negro builders and heroes University of North Carolina
Press, Chapel Hill, North Carolina, 1937.

Ed

Br‘oudy, Eric, Warren Halliburton, and Lawrence Swinburne. They had a dream. New
York: Pyramid Books, 1969

Bullock, Ralph W. In spite of handica.gs. New York: Books for Library Press,

1555.
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Charters, Luslll- arril. amerisu's tenth mn.  New York: TwWayne Publishers

{M‘\—ﬁ:f—o

X2 - - - Eli T tha? - - =
rotnins, vl T owmd wWesler W, Jrutn. Un from <he ghetto. New York: (owles

Errse, Jerle R, The nepr, too in wericn. Chicapo: National Educational Pub-
ishing Comgpuny, Ine., 135,

Frarylin, Jommn Hepe and the edd ,cv*s = Tire-_%fe Books. An 1llustrated history
ar olau. arericans. lew YorxkI Time-Life Books, 1G70.

Frangiiv, John Hope. From slavery to freedom. New York: A. A. Knopf, 1st ed.,
13‘-‘7, Zrd ed., revised ani erlarged, 1957.

turhes, Lomsston, and Milton Melizer. A pictorial history of the ne in
. zmerica., New York: Crown Publishers, Inc., 1&7.

" HEistery of the negre in american entertainment. Kew Jersey: Englewood Cliffs,
19?;. —— " -

iilinois State Office of the Superintendent of Public Instruction. The role and
contributions of american negrces in the history of the mited states
and of illinois. Springffeld, 13Tinois, 1970.

celferson, Louise E. and James H. Hobinson. Twentieth century americans of negro
lingare. -New-York: PFriendship Press, Inc., 1965.

Fartin, Fietcher. Qur great americans. Chicago: Gamma Corp., 1953.

© Metzall, Georce R, Black profilss.  Hew York: MeGraw-Hill, 1968.

Faters, Mmmret. The ebony book of black achievement. Chicago: Johnson Publish-
Inx C,.Man » Inc., 1970. b

Ben. Grezt american negmés. New York: Thomas Y. Crowell Conpany,

Rothins, Warren M. Afro-american panarana. ESEA Title III Project of the Frederick
) Touslas Institute, Washingron, D.C., 1970..

Taylor, oilius. The neggo in sciencs. Baltimore, ! land: Mo State Colle
’ Fress, 1955
rreS3, 4 . .

voodscn, Tarter G, and Charles Wesley. The negro in our history. Washington, D.C.:
ite fAssociated Publishers, Inc., 1st ed. 1928, 9th ed. revised and
snlared 19"*7. ,

Weurly, Bi-weesly ) (uarterly, ara Xrnthly publications devoted to
Ao —irerican 1ife and culture wer-> used extensively. A sample list includes: The .
]

inog Worid (Somerly jkerro Dipest), Mepro History

E F L ‘r,n :’)',r‘,-‘,}z gr’JI"-'

»
e R S P R

£0

Q 69
ERIC

Aruitoxt provided by Eic:




t ]
3. T T P D R R e 7 ]

lletin, ar JTarnirl LU Tl Educatiia, Crisis Mepezine, Bbony Magpzine, Jet
Yamasirs, Iisanee Mamcine, Ton Megacine, and many other publications.

s e ————— .
———
T .
T o,
- \\
~ ~
e .
-~ ‘\'\
-
__"‘/_ -
r‘—’é—‘ -
_,-———'-_"M
M’_—.a—-—-“ .
e
IS ey .
3
= -
»
E
5

- N -~

£ -
*
A

1]
[y
A
-
,
» ,‘"
£y -
-,
7

ERIC :

Aruitoxt provided by Eic:




~—y-
-bh&

rrogeams which ©
present the role

tire. The

thelir conoril

t *
.

AN ]

[ WY
.

+, -~
Irformmtion

utions Yo american culiure.

Dol containg =T juestions pertaining to Black Studies
been Implermenved t~ include information and materials that

{ Afrc-Americans in varisus aspects of American history and cul-
ie mu. familiarity with Black Americans and

The following materials are inciuded:

& Series

.
a2

» Is to san

#neral Information Questiomaire
Semantic Differential (modified)
Afro-American Knowledge Inventory (Part I)
Afro-Arerican Knowledge Inventory (Part II)

Ilease ansWer the questions as you interpret them by placing the appro-

- priate mark designated by specific Instructions in each section.

Be sure to mark

- your answers cienriy.




E

T otillluln eectlng ave desioned To provide a description of the

[ § N

3mukert ciwlaTion =nd oz swple of thelr avtitudes toward Black Studies. A

wmmlesw o -artitns are aszed to rrovide this inforrmtion.  Your answers will
u3s5izT o iotermIninc tome efeats anl cwrent status of Black Studies programs.

Al e vl e ronfflentizl wd will be presented in statistical susparies.

Shmme o e - - s S -
.- P I -t - - nxp
Tlenele mmower wll guesiions by piacing an next to the item of
« P T — - . £ . g, xames Yo ymr =
pour chuile.  Ien ooonencilonzy be oused.  Mark your answers clearly.
- * e mw
—~ -ty -
%, e
L. Sunile
- =
T )
2 T
- LAY ¥ I
—_
- P 2
—_—
- -— e
. Sher
—_— .
- .
ri P, Y
.-
. - -
- Fs Za o .d9
= 7 - - - -
- s ' 3u
.
. o - v 20
P =2 <y JVer >4
- -
o e -z
e e = 7o a2
by .‘:S'Cr' AT (el TE 2X1)
-
jad (o RIS R R
e P - G
", rLtIan
S
il LTS
- ’.'ifn'-‘(v
-- .0 P e St
——— -
4, Jenior
—
“radiate
—_—
‘
o .. I. T e xR L R ¥ 2
. Do tgrer, Bluck Jmudies eouries offered in my high school.
. 1ol
—
L
—

72

RIC

Aruitoxt provided by Eic:
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9. anich of the Teliowing have you gained most of your personal experierces

With ~r eiswledse of "Black" people?

“. Sehnl
t. Torranity (Church, neighborhood, ete.)

. Mass redia (T.V., radio, ete.)

2
4. ey {(Specift)
e, - Jiore of the gbove

10, anuld yii rister Sor a course in Black Studies?

-
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a. Jtrongiy disagree

4. A moiledse OO the oontributions of Black Americans to American culture
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wiil hel; in developing positive attitudes toward Blacks.
2. Strongly agree -
k. Agree

15. Informaeion zbout Afroc-armericans should not be taught in separate courses
gt dnmerraved into the "regular" courses of study.
e Sorongly agree

A

L. hrres
z. leutral
~ et i
Ao uisasree -
. . Strorusly disagree

) 16. =lacy Studies is a way to "appease" Blacks.
3. Strengly agree
k. aee

ilrutral

4. Disaires .
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e, Strongily disagree
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i7. Hlacs Studies do not have a solid academic foundation.
2. Stronely agree
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19.

20.

i. iz
e, Surirgsy disagree

Jadne z course I Biack Studies will have little usefulness in the outside

werlid.

a. ___ _ Stromygly agree
L. _ aAgree

. ___ leutral

d. _ [Disapree

e. _____ Strongly disagree

Cecursss in Biack Studies will help reduce undesirable prejtx‘.iees.

a. ____ Strongly agree

b. ___ Agree

¢. ___ Neutral

d. ___ Disagree

e. ___  Strongly disagree
BElack Studies will have little effect upon college students.
a. Strongly agree

b. ____ Agree

2. ____ Neutral

4. __ Disagree

e. ____ Strongly disagree
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AYPENDIX ©

Jzmple oF The alro-imerican Knowledge Inventory

THE AR -a0FRICAN KNOWLEDGE INVENTORY

by

Jzmes E. Newton

ILLINOIS STATE UNIVERSITY
Normal, Illinois

August, 1971
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THE AFRC-AMERICAN KNOWLEDGE INVENTORY

Part 1

Directions

Fart cne of this inventory consists of one hundred multiple-choice
questions Jesipgned to sample your familiarity with Afro-Americans and their con-

il W e »

tributions o smerican history and culture. Read each question and decide which
chcice is the correct answer. Then mark your answer by circling the correct
numeral .

Tor example:
The {irst Black ccllege graduate was:

1. Frederick Douglas
2. Jchn Russwurm

3. W. E. B. DuBois
4. Iordecal Johnson
5. Carter G. Woodson

You are not expected to answer all the questions. Therefore, you may
quiziiy answer the guestions you are most certain about and return to the remain-

ing items. Do not guess.
fcu have twenty-five minutes to complete this section.
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7. Wil Trmesueerisin 15 ous .
. Dbasegethball clayer
2. Poztizll player
e tenis rlaver
- ~. professional golfer
5. Troazey player ’

g

8. The under-Secretary of the United Nations is:

1. Edward Hrooxe

2. Bayard rustin

3. A. Philip Randolph
L. FHcbert Weaver

5. ERzlih Bunche

9. FKenneth A. Gibson is mayor of:

1. Gary, Indiana.

2. Newark, lew Jersey
3. Cleveland, Ohio . o
i, troit, Michigan

5. Chapel Hill, North Carolina

10. Cld svirituals were arranged for use in concert halls by:

. Samel Coleridge-Raylor
. James Bland

George Bridgetower .
Harry T. Burleigh

. #Willizm Srant Still

U l‘-‘»'l.&J t pt

11. FEolarid Hayes was a famous:

1. tenor

2. baricone
3. composer
4, econductor
5. arranger

12. Horace Pippin was a:
1. glassblower
2. rainter
3. sculptor
4, eersmacist i
5. liewelepr -
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Yirginia was led by a preacher named:

laureate of:

North Pole was:

cknamed:

“a

10, Sowd kriber Mo, 1 is a phrase used to describe:

. In <he 1975 Glympies four gold medals were won by:




%

-

19, Denjumin .. Lmvis, Sr. was the first Black in the Armed Forces to become:

-. Surrene Jommander

] PP PPl

- oo — ~ & a3, -
fe L EPoer o the ey
H o S N Ead

o, Onier of Staff

-

20. Lew Alcindcr plays basketball for the:

1. xsuon Celries

<. maltimore Bullets

3. Cireinmeti Reyals

v, Falvaukee Bucks

. lew York Knickerbockers

21. Soul on Ice was written by:

i. *Hzey P. Hewton
2. Eldridge Cleaver
3. Bcboy Seale

4. Angela Davis

5. H. "Rap" Brown

cf the most prolific inventors of all time was:

N
[N
I
]
b

1. fGranviile T. Woods
2. dilliam Tucker

3. Lewas Latimer

<. Jan saztzeliger

5. Frank Yerby

2;_. "he philosophy of Malcolm X advocates: #
|3

1. non-vioclence

2. self-help

3. =xistentialism .

4, Loedience .

5. *the <reory of integration

24, lpethz Vranilin is a (an):

.. UCtTess
Z. danzer
2. zinmer
Dt

e mMsician
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oidess Elack university in the United States is:

Hurpton Institute
atlzntn Uraversity
Tusderee Institute
Tincoin Undiversity

Tor ot 17,

¥ Tmiversity

. =, B. DuBcls wrote:

r— .y 113
L2 W 20

The Zouls of Black Folk

P Y, o~
ihges of 3 lative Son

Toe Lives of the Lowly

-1, from Slavery

crmmizavion founded by Marcus Garvey was the:

T
[ 1 o

e cf <le foremost Black historians is:

Adrezan Dove

Melville Hepskovits

william Styron -
John Hope franklin "
corn Howard Griffin

P

Tewis Latimer, inovn as "The Black/E‘dison", invented:

esior T.V. )
eolored bulbs
flui~escent lights
thyr licht switch

“he light bulk socket
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3. The "ILiration Series” is a-group of paintings by:
1. <azob Lawrence
Z. Charlen ﬁ‘}hlte
. 3. "Tcziﬁ" Cortor .
. Elzrry: rxf' Barthe
L. BPrrare Bearden
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L3, vy o ouceedsial heart 9pﬂ=mticn was periomed by:

. 1. Craries Hichardbeeln
T. Drmfel Hole Willizms
- S. T leIFes i mdley -
w, Fepsy Tailan
P Errest H, JuSt
Mg, wlllem il tleotic Wac:

1. whe [inzt Elack Federal Judge
I, uhe fLrot Blzek Senator

5. vre fivst pPlack Congressman

. sler rieet Black Mayor

L. ihe fipat Blacio Atforrey fGeneral ;
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I, Lionel Hampoun
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. SETAe and Bluck Schivlar

Ts, Ralry Iumcro el swwarded the lbel Peace Prize for:
L. rotmesans peace in Indiz
. 7Inevinyt pEnce in Palestine
I, omerptive rezce in asustralia
.. rImSTInS eace in Gervany
. rrtrmrans roze in Portusal
5. Lty Mengrmed 15

Croizran oF the Black Panthers

. Exeourive Director of NAACP

2, Dipezver of (CRE

«. “escenrer of Allah-Hation of Islam
- A ..:z,‘.::': X's trother

7¢. & Bl.cr mepchant and shigbuilder who transported 38 Blacks to Sierra Leone in

Fa T L

1. Pz Juife

Z. IDliver Cromeell
t. Juoes rorten

4, Irinze Hall

T "rispus Attucks
2. lat Tumer

Z. Dermerx Vesey
4,  John Browm

. Parpiet Tubnan

75. & unjzn for Sleeping Car Porters was founded by:

L. Bocker T. Washingbon
2. & Pnilip Randolph

%, 'vz'.':ri Rustin

4, '..' . E. E. Dubois

S, LTous "' Jarvey
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occurred during the:

1.0 1410's
2. 153z0'=
2. 1930's
<, I53ADts
5. 1353's

reseqrer o bleod plasma was p*oneered by:

1. FErres:t E. Just

. “rapies R. Drew

3 Daniel Hale williams
4. Persy Julian

5. Jz2res Derham

Alain Loskes vrote:

L. HEtive Son
2, The llew l2
2. Tte S~uls of Black Folk
4, The In"isible ¥an
5. The B4 ext Time

e Black hero at Bunker Hill was:
i. Crispus Actucks

z. 2iivezr Cromwell
3, Pewsp Salan

4, WHlldiam 3411
5. Paud Cuffe
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4, Pc‘:-_:r'“ amcanson
Y. Yimwea Barsister

LT ATTITLOCHS Was known ase

1. " Howdy Ho"
2. "Boj= ‘nf"‘e""

3. "latoke "

u' 110. .,3 "

ﬁ?. ": :.L" Elues"

indre %Wists is an (a):

1. azror

2. siner

%, danzer *

4. eonesrt planist

:0 94 ‘.‘,-:':

Trarles T lton and Stokely Carmichael are c¢o-authors of:

ie, iicrer, Die
4oy Rage

,  =lack rouer

Cr-;s;~ in Black and White
Blazk Titan

LWL IS SR Y I oS I ]

.

whcn o the following was the first black U.S. Senator:

. Edward Brocie

. Eipam Bevels

Ieroy Joehnson

. Tainh o ranche

< ARdam Clavton Posell
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‘1“.::'}:: AFRO-AMERICAN (QIOGWLEDGE INVENTVCRY
Part 11 -
Directions.

Part twoc of this inventory consists of 100 slides desig&ed to sanple -
vour abiiis, .f to identify specific Afro-American personalities. On your answer
sheet there are five possible choices for each item. After viewing each
ysilde, match the personality with the correct name on the l4st. Mark your ans-
wer by cir:ling the corresponding letter,
Yzu are not expected to identify all the personalities. Therefore,
iaentit" the ones you are most certain about and omit those you do not recognize.
D not zuess.

Tou have twenty-seconds to identify each slide.
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Constance Aotley
Elxzabeth ¥oontz
Fcsa Parks

Stuitely Carmichael
Jaiian bond

Lrbby Seale

4. "Ffap™ Brown
Huey F. Newton

LY

Richard Hatcher
Fammeth Gibson
Hedger Evers
Sar! Stokes
<zes JYeredith

Harry Belafonte
cerry Butler
¥arvin Gaye

Fay Charles
Jxmes Brown

Hipid Giovamnd
Angela Davis
Diahann Carroll
Lucy Autherine
Icrraine Hansberry

Redd Foxx
Dick Gregory
Rizhard Prior
> rge Kirby -
Biii Cosby

19,

2l.

22.

23.

24,

a.
b.
d.
e.

a.
b.
c.
d.
e.

a.
b.
c.
d.
e.

a.
b.
c.
d.
e.

a.
b.
c.
d.

a.
b.
c.
d.
e.

Robert S. Atbott
Cari 7. Fowan
John Joinscn
Robert L. Vamn
John Russwirr:

Adarm Clayicn Powell
Jon J. Conyers
Raiph Bunche
Edsard Brocke
Robert Weaver

Ida B. Wells
Coretta King
Rosa Parits
Sojourner Truth
Stirley Chisholm

Owendolyn Brooks
Nildd Giovamni
Betty Shabazz
¥athieen Cleaver
June Jordr

Frederick Douglas
Marcus Garvey

Adam Clayton Pcwell, Sr.
A. Philip Randolph

_e—Tabriel Prosser

¥illiam L. Dawsoen
James Farmer
Floyd McKissick
Walter Washington
Cecil Partee




8.

a. lkr "Hin" Cole . 31.
b, Brock Bentorn:
2. Bllly Ecikstine
4. Wiliiarm Warfield
e. Jsormy Yathis
a. Pei (iriey 32.
b, ILerol Jones .
¢. on lee
d. Richard Wright
e. Franx Yerby
a. Steriing Brown 33.
"b.., James Baldwin
¢. Countee Cullen
*d. Chester Hirmes
e. Jun A. Williams
a. PRoy imnis 34.
‘6.7 C@Ees Heredith
~, H. "Fap" Brown
d. _PG; I~ Jﬁ”m
-2, BRon Xarenma
-—'\-M—,
a. 3Sloria Foster 35.
b. Ruby Dee
¢. Judy Pace
d. Lena Home ' CE
e. Dorothy Dandridge T
a. ¥.E.B. DuBois 36.
b, Boacer T. Washington .
c. = Washington Carver
d. A "h.li') Rarsdal p
e. Alain Locke

&

a. Eari Monroe ,
b. Wil Chascberliain
¢. Lew Alcindor
d. Bill Russell
e. Oscar Robertsmn
a. Jon J. Conyers
b. .Jgres Farcer
¢. Hisea Willlams
d. James Forman
e. James Meredith
a. Richard Hatcher
t. William L. Dawson
¢c. Charles C. Diggs, Jr.
d. Charles Evers
e. Carl T. Howan
a. Dizzy Gillespie
b. Fletcher Henderson
¢. Charlie "Bird" Parker .
d. Louis Armstrong
e. Lionel Haapton
a. Lerol Jones
b. Gordon Parks
c. Bobby Seale
d. Eldridge Cleaver
— -e—George Jackson
. “""‘*—«;.q___w X
e
a. Thurgpod Marshall
b. Edward Brooke
c¢. Ralph Bunche
d. William Dawson
e. Wilifiam Hastie
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e,

b.

-e

e‘

a.
b.

c.

Rafer Jomson
Jesse . wcns

Ralry Getonlfe

Leuls Armsirong

Cat Callosay

Edvard "Duike™ Ellington
Jodnm Coltrane

itonel Harpton

Hothan Hare
Charles Hurst
John Hope Franklin

-Clifton Wharton

Eidridze Cleaver
Bcbby Seale

Haey P. Newton
K. "Rap" Brown
Gecrge Jackson

Hugh Masakela
Mies Davis
Coleman Hawkdns
Thelonius Monk
John {oltrane

Peazrl balley
Eartha Kitt
Lera Homme

~d.___Dorothy Dandridge

e,

BT Dee _

R

L.

4y,

&5,

47.

48.

a.

¢c.
d.

a.
b.
c.

2.

a.
b.
c.
d.
e.

a.

c.
d.
e.

a.
b.
c.
d.

-e

Sar: Jores

Oscar Robertson

Wilt Charberlain

Earl ¥cnroe -~
Bill Russeli

Jackie Robinson
Satchel Paige
Roy Campanella
Emie Banks

Lou Brock

George Kirby
Redd Poxx
Dick Gregpry
Stu Gilliam
Flip Wilson

Ralph Abernathy
¥hitney Young

Martin Luther King, Jr.
James Meredith

" Roy Wilkins

Hilda Sirrs
Gloria PFoster
Diahamn Carroll
Dlana Samns
Judy Pace
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3.
t.
<.

~.e.

51.

53.

a.
b.
c.

d.J

e,

a.
b.
c.
4.
e.

b.
c.
d.
eO

Jares Baldwin

A'ra Bontesps
Alazn Locke

Jacicle Hd.sm
Sar Cooice
Jerry Butler

| Dtis Redding

Marian Anderson

Josephine Balker

Dinalh Washington
Ella Pitzgerald

Ethel Waters

Hanik Aaron
Emie Banks
Willie Mays
Vida Blue
¥aury Wills

. "Rap" Brown
George Jackson
Huey P. Newton
Stokely Carmichael
Eli’ah Mihammed
160
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e.

a.
b.
c.

e.

as
b.
c.
d.

e..

b.
c.
d.
e.

a.
b.
c.
d.
e.

Sidney Poitier

Ossie Davis

Ciarence Williams III
CGreg Morris

Samy Davis, Jr.

Quincy Jones
Gordon Parks
Isaac Hayes
Seokey Robinson
Otis Redding

Leon Sullivan
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) ) SA:ME[E OF MODIFIED FORM OF THE SEMANTIC DIFFERE?‘H‘IAL ,
e T———TT 7 ' ’

j DIRECI'IQNS
- , . N i
e - Rate the concept "Black Studies" onr the scale below by selecting a num-
" ber bét;veen 1 and 5 which separates two polar adjectives. For example, the first
- i
I selection has the adjectives "good" and "bad". You are to check according to the

‘eriteria below: . .

-
-

7 If you think "Black Studies" are "good" check (1) v
“ - If you think they are "moderately good" . check (2) ]
If you think they are "good nor bad" (neutral)  check (3) f
If you think they are "moderately "bad" . check (4)
If you thik'they are "bad” check (5) .

Follow the sar‘ne procedure-for each set of adjectﬁ:ves' on the 1list. Look:clcsely at
each adjectivé‘and ask yourself the question, What do courses about Black An}ericans
mean to me? . Clearly mark edch of your choices with an "X" in the appropriate space.

i

. ‘ | BLACK STUDIES N

: M '.i B ’ Q ‘ ‘ A
e ¥ 1 |2 , 3 u 5
good ! L . ! ‘bad
academic - T . : . non-academic’
awful - ' ‘ nice
. ) ; s B0 :
interesting . ‘boring .
T i ¥ . . , b
useless : useful
positive N ‘negative .
desirable - _ M > A undesirable
, relevant : : ) iy irrelevant
. i c
pleasant , : ' V! unpleasant
‘ "l . o
separatist . . . ) integrationist
- }
98 o
| 107
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}

. Afro-American Contr'ibutions to Religion

* Afro-American Commnication and Speech - . 45

" Afro-fmerican ‘Iilistory

" Black and.Urban America

¢ Black Literature . _ ]

’\

= ':BIécfl; Music

Afx;o-American Poetry . £ . {
Af‘r’o-Ahjer'ican Theought and Perspective ) ‘ \
‘American Minorities ' o \

"Black Eéonzmic Development

. . C
o k\ “x t

¢ APPENDIX:F

SAMPLE LISTING OF BLACK STUDIES COURSES AVAILABLE
AT COLLEGES AND UNIVERSITIES IN THE STATE OF ILLINOIS '

A Suwey of Afro-Ameri~an Drama P f';—'"‘ﬂ:;

Africa in the Modern World . . z o
African Folklcre and Literature |, - - ";g

‘Afr'icaz; i{isf;or:yj" 1 ) ‘ , |

Afrc-American Art ° ‘

]

Analysis of Culfural Patterns ° S ! .

Arts and Philosophies of the Peoples of the African Continent | ‘\

&

Black American Writers
Black Biographies
Black Emi)owement :

Bla'ck Music Workshop . , ’ y

Black Psychelogy

g

Black Religions

99
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Methods and Matertals for Teaching Afro-Amefican History
Negro Leadersistp

Pathology in the Afro-American Ghetto
Political Modernization and Social Thange
Politics for Urban Education )
Problems in Urban Speech

Problers of Freedcm and Slavery

Problems of Inter-Societal Comparison -
Psychology of Colonization znd Racism ‘
Psychology of Prejudice

Race and Race Pormation

3 ¥

Race and Radicalism
| . Ractal and Cultural Minorities
: ’hcim in Agerican Culture and Society
Réadings in the History of Negro Amerdca
Research Methods in Irmer—City Schools .
~ Seminar on Africa
" Semtmar in African Law
Seminar in African Verbal Art

f/:'Salﬁmr in Disadvantagement

* Seminar in Ethiopian Language
Selui:nar on Law and Poverty
Seminar in Imner City School Problems -
Seminar in Metropolitan Studies
Semirar on the Theory and Measurerent of Social Change
Soclal Inequality: Race, Class, and Power
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Socm Psychology

Social Stratificztiun

Subculture in Anerican Educaticn
Survey of African Art

" Y

Swahilt I : | A .
Teaching Afro-Amsrican History in High School
- 'The Black Experience in America P

The Black etto as an Urban Spatial Form
The Church and Employment

The Church and Urban Education
The Chaurch in the Urban Commnity ’

The City: Urbanization and Urbanism

The Culture of the African Continent

The Ghetto, The Child and The School
" The Idioms of Afro-American Communities— —
The Negro and the Constitution

The Rise of the Urban Policy '

. ‘The Rol# of ixrchitecture and Planning in Urban Development - .
Tl I . ‘ .
U.S. History from a Black Pérspecbive
White Racism and Higher Education - i
Wright, Ellison, and Baldwin -
Zulu 1 |
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